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ABSTRACT

This paper illustrates an innovating cross-syllabus addressed to pre-school
learners of the Academia la Salle San Benildo which had two aims: First, to
teach English as a foreign language, and second, to design a cross-syllabus
proposal taking into account the Institutional Educational Project (I E P) of the
institution which is focused on enterprise project. Literature review has as main
constructs the syllabus design for Learning and teaching a foreign language in
early years and cross syllabus. Data collection used students-teachers’ journals,
students’ surveys and finally, interviews to the principal of the institution,
academical coordinator, psychologist and pre-school teacher. This research
project used a needs analysis which helped us to identify the needs and interest
of the institution and learners in order to develop the

syllabus proposal. In

addition, this project seeks to promote students towards teaching English as a
foreign language (TEFL) as tool to broad their enterprise view. Therefore, this
cross-syllabus searches to involve not only communicative skills, but also
enterprise skills in order to face business context.

Key words: TEFL, Cross-syllabus innovation, I.E.P, Pre-school learners.

TABLE OF CONTENTS

Page
INTRODUCTION…………………………………………………………................11

1. RESEARCH GENERALIZATIONS……………………………………………12

1.1

Research topic……………………………………………………………….12

1.2

Research title…………………………………………………………………12

1.3

Problem description………………………………………………………....12

2. BACKGROUND INFORMATION……………………………………………....14

3. JUSTIFICATION………………………………………………………………....15

4. OBJECTIVES…………………………………………………...........................17

4.1

General objectives…………………………………………………………...17

4.2

Specific objectives…………………………………………………………...17

5. LITERATURE REVIEW…………………………………..................................18

5.1

Syllabus design for Learning and teaching a foreign
language in early years…………………………………………………….19

5.2

Syllabus and curriculum……………………………………………. ……...21

5.3

Syllabus for young children………………………………………………...23

5.4

Syllabus for business in pre-school………………………………………..25

5.4.1 Cross- curriculum and syllabus…………………………………………….26
5.4.2 Integrating the business project across
the syllabus for children …………………………………………………………..28

5.4.3 Competences and skills for pre-school syllabus
focused on cross-syllabus……………………………………………….29
5.5

Syllabus: pedagogical Intervention………………………………………40

5.6

Curricular standars, our proposal and the M.E.N……………………….42

6. RESEARCH METHODOLOGY………………………………………………..44

6.1

Type of Research…………………………………………………………...44

6.2

Setting and Participants……………………………………………………46

6.3

Instruments used for the data collection…………………………………47

7. DATA COLLECTION FOR NEEDS ANALYSIS…………………………….50

7.1

Explanation of procedure………………………………………. ………..50

7.2

Needs……………………………………………………………................52

7.3

Findings………………………………………………………….. ………...53

8. NEEDS ANALYSIS…………………………………………………………….83

9. SYLLABUS PEDAGOGICAL INTERVENTION: …………………………..86
FOR PRE-SCHOOL GRADE AT THE ACADEMIA LA SALLE SAN BENILDO

9.1

Objectives…………………………………………………………………...86

9.1.1

General objectives…………………………………………………………86

9.1.2

Specific objectives…………………………………………………………86

9.2

Needs………………………………………………………………………. .87

9.3

Approach…………………………………………………………………….87

9.4

Kind of syllabus……………………………………………………………..89

9.5

Teacher’s Role……………………………………………………………. .90

9.6

Student’s Role…………………………………………………..………… 91

9.6.1

Strategies…………………………………………………………………. .92

9.7

Activities and role of materials………………………………................. 94

9.8

Methodology………………………………………………………………..96

9.9

Assessment…………………………………………………….................97

10.

SCOPE AND SEQUENCE FOR PRE-SCHOOL AT THE
ACADEMIA LA SALLE SAN BENILDO

11.

CONCLUSIONS……………………………………………………………100

12.

PEDAGOGICAL IMPLICATIONS……………………………………….102

REFERENCES……………………………………………………………………..103

APPENDIX A Survey for pre-school children at the
Academia La Salle San Benildo……………………………………………… ….107

APPENDIX B (Sample) Interview to Principal of the Institution…………..108

APPENDIX B (Sample) Interview to Principal of the Institution
(English version)…………………………………………………………………..109

APPENDIX C Student-teachers’ journal………………………………………111

APPENDIX D Survey for pre-school children statics results ……………. 112

APPENDIX E Survey for pre-school children
statics results (graphics)………………………………………………………..113

LIST OF TABLES

TABLE

PAGE

1. Needs founded in the data collection .................................................... 53

.
2. Some student-teachers’ excerpts about how learners developed some
competences ......................................................................................... 69

3. Decisions taken in the needs analysis
process…………………………………………………………………………83
.

INTRODUCTION

Educational policies in Colombia have been worked for promoting meaningful
learning experiences starting from Institutional Educative Project (IEP) of the
Institution to

syllabus design. Likewise, this work presents the results of a

research addressed to seek an innovative cross-syllabus proposal which
integrating the business project of the institution with English learning in preschool grade.

The aims of this paper are as follows: 1.To create a syllabus proposal taking
into account the I.E.P of the Institution 2.To encourage students to use English
language as a tool to widen their business vision 3.To illustrate the application
of the functional cross- syllabus in language classrooms for young entrepreneur
as an example of an innovative syllabus leading to the development of TEFL.

According to this, the syllabus design started taking into account the needs,
expectations and interests of the educative

community

as well as

the

development of the social, communicative and enterprise competences always
keeping in mind to promote the social values. Then, this proposal encouraged
English language with the business project of the institution.

On the whole, this work in the first part presents a description of the project:
the research methodology which consists in the name our research topic and
the definition of the problem, and the second part deals with the insights
obtained from the practicum which helped us to make a cross syllabus proposal.
Finally, the scope sequence and some conclusions.

1. RESEARCH GENERALIZATIONS

1.1 Research Topic

PROPOSAL OF A SYLLABUS FOR PRE-SCHOOL GRADE TAKING INTO ACCOUNT
THEIR CROSS-CURRICULUM.

1.2 Research Title

CHILDREN BROADENING MINDS FOR FUTURE ENTERPRISE.

1.3 Problem Description

Through our experience in the practicum one year ago as head English
teachers we could see the main problems that students had in pre-school
grade. So, we could find that they did not have English subject for many
reasons; that is, lack of English syllabus and low intensity there; for these
reasons we decided to create a cross syllabus proposal for T.E.F.L which is
based on cross curriculum of the institution, it means, this connect the business
project proposed in their I.E.P with the others subjects such us : Arts, English,
mathematics, Spanish etc…

Another important aspect that we kept in mind to start developing this project
is related with the educational policies from Colombia according to Basic
Standars of Competences in Foreign Languages ( 2006) so that, Colombian
government has made special focus on promoting early foreign language in
schools through many programs, for example (National Program of Bilingualism
in agreement with British Council and Bilingual Bogotá ) in order to encourage
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students to become more competent in others stages. In fact, we took into
account in this project to design a cross-syllabus for pre-school grade managed
an important foundations that help learners to develop their capability and
potential.

Taking into account all the previous description, we established a main
research question and two sub-questions. Consequently our questions are:

Main Questions:
•

HOW TO DESIGN AN ENGLISH SYLLABUS FOR PRE-SCHOOL
CHILDREN INTENDED TO REINFORCE BUSINESS SKILLS AND
THE STANDARDS OF THE T. E .F. L?

Subquestions:
•

WHICH APPROACH MIGHT BE USEFUL IN ORDER TO DEVELOP
A SYLLABUS FOR T.E.F.L IN PRE-SCHOOL LEVEL.

•

HOW DO BUSINESS AND ENGLISH NEEDS COME TOGETHER IN
A SYLLABUS DESIGN FOR PRE-SCHOOL CHILDREN?

•

HOW CAN THE NATIONAL ENGLISH STANDARDS BE
APPROACHED BY AN ENGLISH SYLLABUS DESIGNED FOR A
BUSINESS I.E.P?

13

2. BACKGROUND INFORMATION

From our work in the practicum as head teachers within the English area of preschool, we had curiosity about their business project and we started to consider
why this project could be implicit in an English subject, and then create a crosssyllabus taking into consideration the enterprise vision. For this reason, we
found the necessity to propose a syllabus for the subject taking into account
their vision of business, philosophy and their I.E.P.

Searching for the topic, we could notice that the objective of the business project
in pre-school was to make students sensitive in order that they can understand
the idea of an enterprise. Also they can recognize the processes and value of
the work in their products. According to our observations on other subjects we
could find that the only subject that related the syllabus with the business project
was Artistic expression. Keeping this in mind, we decided to enhance artistic
expression with English syllabus in order to develop the aesthetic and creative
skills and contrast it with the artistic line that they manage in their curriculum. In
this way, children can make their products using different skills and connecting
the others subjects in a easy and enjoyable way.
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3. JUSTIFICATION

This research project pretends resolve through a cross-syllabus the needs
detected in the Academia La Salle San Benildo related to the lack of the English
subject in pre-school grade and its integration with the I.E.P.

To start with, it is necessary to take into account that children in pre-school
grade begin to develop the physical, emotional, cognitive and social
competence. For this reason, in this stage children are more apprehensive to
learning. Therefore, this cross-syllabus proposal will be quite essential for
increasing these competences and for promoting another ones related to the
business project.

In addition, there are powerful reasons to justify the use of a cross-syllabus.
First, this work will be a helpful instrument in the teaching practice not only
because it is very innovative, but also because it sets a challenge for teachers
(specially, pre-school

teachers) given that, teachers will reinforce learners’

communicative competences as well as they could promote future leaders
entrepreneurs. Second, a beneficial side-effect of this project will be to
recognize that learning a foreign language is also learning how to share and to
value other cultures in relation to one’s own. Finally, CHILDREN BROADENING
MINDS FOR FUTURE ENTERPRISE will have a great impact in the education
stakeholders (learners, school, teachers and parents) because this proposal will
involve needs, likes and expectations in order to steer them into a business
project.
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Hence, it is important to say that developing languages levels in the students
implies to deal with a useful approach that facilitate this process. For instance,
we decided to use a functional approach in our cross- syllabus proposal
because we consider that this approach makes possible that student can apply
their knowledge in a useful way. In addition,

we took into account

the

enterprise vision as a main foundation of syllabus proposal due to institution
searches to develop children’s potential in all the areas of knowledge even in
business area in order that learners become proactive people in the future.

All in all, this syllabus proposal for English language was designed taking
into account the necessity for developing a foreign language in pre-school grade
as well as the necessity of school to foster the (I.E.P), their ideology, their
business project among educative community.

16

4. OBJECTIVES

4.1 General Objective

•

To design a syllabus for teaching English as foreign language for preschool grade at the Academia La Salle San Benildo taking into account
their I.E.P ( Business Project) and the recent national standards.

4.2 Specific Objective

•

To Design a syllabus proposal for English in pre-school, based on
identification of students’ and teachers’ needs.

•

To propose an approach for a syllabus searching for students’
professional awareness in business in pre-school children.
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5. LITERATURE REVIEW

According to the research question and the objectives established to
develop this proposal, this section is about syllabus design as a main construct,
from the perspective of identifying an appropriate vehicle for learning and
teaching of a Foreign Language in early years. Here we cover issues and
concepts such as: syllabus and curriculum, syllabus for young children, and
syllabus for business in pre-school. This issue contains a discussion about
cross- curriculum and syllabus as well as competences and skills related to
syllabus for children. Besides, we explore the design of a language course and
finally we talk about Curricular standards of competences related to foreign
languages. All the issues outlined in this literature review provide the foundation
around this research project, taking into account that all of them are related to
curriculum and syllabus for pre-school children.
In the creation of a syllabus design for children it is important to consider the
process of learning and teaching a foreign language in early years, in order to
establish an articulated language program to help the students maximize their
potential and to contribute to produce a more effective teaching and learning
language process. We also examine the processes of second language
acquisition and, on the other hand, we explore at some basic facts about the
human brain that provide us useful information about cognitive process at this
age level. Finally, we look for the benefits of establishing a syllabus in preschool.
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5.1 SYLLABUS DESIGN FOR LEARNING AND TEACHING A FOREIGN
LANGUAGE IN EARLY YEARS

In this section we examine how children learn and consider some basic facts
about the human brain that provide us a useful information about teaching and
learning at this age level, in which young children experiment a significant stage
where they are learning many things at home or in their school; for instance
when the students are in the process of learning a foreign language. At any age,
learning a language is beneficial, but some studies have shown that "the
human brain is more open to linguistic development during the years between
birth and pre-adolescence and that children who learn a language before the
onset of adolescence are much more likely to develop native-like pronunciation"
(Strozer, 1994 p. 291). In addition, children's brains show the greatest activity in
the linguistic area from ages 7-11, tapering off quickly at puberty, with the
implications that foreign language study should start at this optimum time.
Once a foreign language program for elementary school is created, it is
necessary to keep in mind the students' cognitive and language development,
considering that the intention is to ensure good language proficiency for
adulthood, from childhood. Researches in second language acquisition indicate
that there is a critical period of cognitive development, where children can learn
other languages easily (especially during the early elementary school years),
taking into account that in this period children have a natural aptitude for
language development. "...As you know, this makes a lot of sense in the context
of second-language acquisition, as brain researchers and educators have
known for years that a "critical period " in which children are most efficient at
learning new languages, ends around puberty" (Lipton, 1998 p.46).

19

During elementary school years, children are open to ideas of global
understanding and studying a foreign language and culture serves as an
important vehicle by which to expand their intercultural views "Children who
have studied a foreign language develop a sense of cultural pluralism, openness
and appreciation of other cultures". (Pesola, 1991; Curtain, 1993; Met, 1995).
Consequently, the elementary school is the ideal setting for initiating the study of
world languages where all children have the opportunity to experiment an
extended sequence of a second language beginning in pre-school.
There are also many advantages and benefits of an early starting to go far
beyond the acquisition itself. According to Curtain and Pesola (1994) children
who are adequately exposed to two languages at an early age, can improve in
aspects such as: mental flexibility, creativity, divergent thinking, and higher order
thinking skills, as well as they enhance listening skills, memory and a greater
understanding of one's own language. As a result of these advantages, learners
improve their performance within the classroom because they discover the
language as a learning tool to explore their environment.
In addition, the participation in early foreign language learning shows that
learners improve self-concept and sense of achievement in school, as ( Lipton,
1992, p.454).Mentions: "The learning and strengthening of basic skills,
curriculum integration, enhanced student creativity, improved self-concept, and
future career awareness are outcomes of elementary school second language
programs". Consequently, through integration between syllabus and the basic
skills children are encouraged to generate new connections and to expand their
existing understanding; integration also helps children see how the knowledge
and skills developed in one area are relevant to other aspects.
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To sum up, the learning of the Languages opens up the world to children,
allowing them not only a glance at another culture but also the ability to connect
with more people. Children who learn a language benefit from enhanced
communication skills and a cross-cultural awareness about a future in the
globalized world. For these reasons, it is essential to be aware of creating a
syllabus in order to improve these innate aptitudes towards the learning of a
foreign language.

5.2 SYLLABUS AND CURRICULUM
The second aspect to consider is the concept of syllabus and curriculum and
the difference between them. It is necessary to clarify confusion in the literature
between the terms 'curriculum' and 'syllabus', since these are some times very
close in meaning, depending on the context in which they are used, according to
Nunan (1988).
Syllabus and curriculum maintain particular characteristics which show the
differences. Considering that the syllabus is a teacher's personal guide, and an
instrument for teaching, the curriculum shows general goals of the school and its
philosophy.
Talking about the syllabus, (Janice, 1987, p.34). Explains an important
concept of syllabus "the syllabus for a second language program is not a guide
for private use by the teacher. It is a record". According to the author's point of
view, it means that thanks to the syllabus we can not only study a list of contents
of a course but also collect many elements related to classrooms such as:
students' feelings, points of view, ways of think, behaviors, expectations and
needs. These kinds of elements are noticed during the class because the
21

teacher is an observer of student's situations; for this reason, it is possible to say
that we agree with the author considering that a syllabus, is not based on just
contents, it is a significant tool for a good class development .
Now, referring to the curriculum, this is an element which is focused on the
institution's philosophy, and vision of teaching-learning process addressed by its
policies. According to this (Dubin,1989, p.45). Explains:"both syllabus and
curriculum as different things curriculum contains a broad description of general
goals, indicating an overall philosophy of culture and education, this philosophy
is applied through subjects, language learning and learning teaching". In this
sense, curriculum often reflects political trends and takes into account
everything about school philosophy inside the subjects.
Therefore, it is possible to say that differences between syllabus and
curriculum are relevant and although they share similar features, they have
diverse functions and characteristics. About this (Rodgers, 1987, p.75). Argued
that "Syllabus prescribe the content to be covered by a given course, form only
a small part of the total school program while Curriculum is a far broader
concept, is all those activities in which children engage under the auspices of
the school". It means that, a syllabus covers a short part of the total contents of
the program; for instance, the course program, the subjects, the activities etc.
On the other hand, the curriculum states the contents related to policies of the
school. It is necessary to consider that these particular features they have are
essential to take into account in our project because they are a point of
reference in the development of it since we are working with the business
project of the institution.
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5.3 SYLLABUS FOR YOUNG CHILDREN

Considering that this proposal is presented for pre-school grade, we focus on
syllabus for young children, a kind of syllabus in which it is important to see
young children as human beings in the process of developing their imagination,
feelings and thoughts, a stage where the teacher is able to realize the student's
needs and then create ways for optimum teaching. All children can show a
better performance working on a syllabus which provides them opportunities to
increase their knowledge that encourages educational and personal needs and
interest . The teaching methods are important in order to develop their
communicative skills, taking into account that most of children require abilities to
achieve different levels of skills. In addition, another important feature of the
syllabus for young children is the awareness of the individual child´s needs and
the social context of the setting. Therefore, the teacher's role is to encourage
and motivate students not only as learners, but also as thinkers, keeping in mind
that they are full of curiosity to explore the world around them.
Also in a syllabus designed for this stage the teachers have the responsibility
to help the students "learn how to learn"; it means that the learner is in a
process where his mind is open to learn many things and also it is important to
guide him how to acquire the knowledge. This way the syllabus becomes a
useful tool for the teachers considering the learner-centered and taking into
account the type of students for whom the use of this syllabus is appropriate and
concentrating the efforts especially on the description of students' needs, in the
same way, to make proposals according to the different issues from the
institution as well as the principles of the learner-centered, where teachers have
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the big responsibility to foster strategies and offer a suitable classroom
environment.
It is important to highlight that the learner-centered teaching strategies are
those that focus the instruction on the needs, preferences, and interests of the
young children learners. Bonk, C. & Cunningham, D. (1998) affirms that :
Teachers act as facilitators of the learning process, providing direction
and feedback rather than just instruction. Learning activities emphasize
cognitive processes that prompt learners to construct new meanings from
the information they acquire. Students are given multiple opportunities to
discover knowledge and practice skills in an environment designed to
appeal to them.
As complement, the class must incorporate lessons that are age-appropriate
and relevant to student's needs and interests. Connecting life experiences to
learning is a critical step in creating an engaging educational experience, taking
into account that "Students become skilled at thinking purposefully as they are
provided with connections to real-world experiences. Learner-centered activities
often include student-produced products that demonstrate the results of their
learning"( Cunningham, D. 1998,p. 94).
Finally, it is important to consider the main characteristics of a syllabus for
pre-school that make a difference from a general syllabus for other grades. First,
in a syllabus for pre-school the learner creates foundations that he follows
during the later school years; second, keep in mind that each learner is unique
and has different abilities and interests; third, teachers have to take into account
the children's experiences to contrast and construct new knowledge; forth in the
syllabus for other grades, the learners reinforce the foundations with the preschool tools. It means that the syllabus in this stage has several components
24

based on pre-school foundations, such as the development of intellectual,
artistic and social skills.
Related to that (Steiner, 1987, p.284). Says "The philosophy behind the
curriculum is that through understanding the nature of children it is possible to
develop their individuality. If children are presented with a creative curriculum
which offers them balanced experiences of both the arts and sciences, and
opportunities to develop processes of thinking, feeling and willing then they will
grow into flexible and creative adults". One of the constructs of this proposal is
based on Steiner's as we consider it is necessary to maintain a relationship
among art and science which it is possible to be developed through different
kind of activities and proportionate students a pleasant way to improve their
skills. Meanwhile, we can consider other basis for the design of the syllabus.

5.4 SYLLABUS FOR BUSINESS IN PRE-SCHOOL
Children are always wondering about the world in which they live and
attempting to understand it. For this reason, business learning aims to stimulate
this curiosity and offers children the skills and knowledge to answer many of the
questions they ask. For instance, the Society and Environment learning area
develops children's understanding of how individuals and groups live together
and interact with their physical and cultural environment. This way, developing
syllabus for business literacy is important because it provides opportunities for
children to grow as citizens that are able to make decisions about important
societal issues.
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The Syllabus for business in pre-school is related to the processes of applying
knowledge, skills and resources to cover human needs and wants, extending
capabilities and taking advantage of the opportunities, so this kind of syllabus
encourages the knowledge as an important basis for enabling citizens to make
informed and responsible decisions about how society should develop. On the
other hand, the environment's care is an integral part of the business and
requires an understanding of diverse areas.

5.4.1 Cross-Syllabus: Cross-Curriculum
One of the main constructs for this research work is related to CrossSyllabus which is an innovate way to apply the business project of the school
using the English as a foreign language as a tool for promoting the products of
their enterprise. It is possible to affirm that through a cross-curriculum the
different academic disciplines work together in order to improve and develop
common pedagogical goals. In addition, learning and teaching broke the last
schemas and foundations related to segmentation of the acquisition of the
knowledge. About this (Magendzo, 2003,p.608). Assures that " transversality
acquires particular value and strength precisely for the purpose of achieving a
balance between an education that prepares for productivity and employment,
but it also must includes a strong education focused on values, rather than
personal and social”.
Considering this conceptualization, the basis to create a cross-syllabus is to
keep in mind aspects such as the development in the students of different kind
of abilities allowing them the interaction inside a society and fostering their
knowledge in a useful sense. In the same way, it is necessary to encourage
young children to develop competences in languages' use, so the cross
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curriculum takes into account the role that the languages have in the learners'
live and in their own an other cultures; this way, it is essential to foster learners
to use the language as a skill and a tool not only of communication but also for
thinking.
Nowadays this concept has been used in different academic areas, so that
cross- syllabus enhanced the education whose main goal is the development
of creativity, the knowledge, the skills and the learners' understanding while
motivating them to learn through stimulating, wide-ranging and interconnected
topics. For Young (1999), teaching through cross projects, and other crosscurricular planning has five key aspects to take into account in the design of a
syllabus:
1 Any subject included in a cross-curricular topic should arise from the topic
itself, not be brought in artificially in order to 'cover' it.
2 Good cross-curricular topics are generally those that are led by just one (or
perhaps two) subject/s, with cross-curricular activities arising from the central
focus.
3 Focus and drive the topic with key questions; they will provide a framework
and purpose for activities.
4 Address the nature and objectives of each subject included in the topic. For
example, if there is a science element in the topic, plan to incorporate science
concepts, processes, skills and objectives.
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5 Language is the main vehicle for learning in all subjects and is a key tool
for thinking. Therefore literacy should form an intrinsic strand running through all
teaching and learning. In turn, the different subjects provide a meaningful
context for literacy learning. To summarize it is important to take into account
that cross curriculum involves and develops knowledge and language skills
while considering cross topics that help students to act them as a proactive
citizens.

5.4.2 Integrating the Business Project Across the Syllabus for Children
Using real-life contexts can lead to more effective integration of a business
project throughout the syllabus; therefore, integration can provide opportunities
for children to explore concepts and to develop and apply skills. There are many
models for integration; one of them involves the competences and skills of the
language within an enterprise environment. For example, the concept of product
may be present and developed in activities related to arts, stories, artifacts and
natural objects.
Integrating the enterprise with other areas of learning allows children to make
meaningful connections between syllabus areas, and can be highly motivating.
For example, important links can be made between art and enterprise; this way,
children can gain an appreciation of the art through creating their own products.
Drama also gives children the opportunity to respond in a role and to assume
roles in which they express different points of view, and this supports the
development of empathy within a business context.
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On the other hand, Meaningful integration deepens

on children's

understanding of the skills and concepts in each of the subjects that are
involved. Through meaningful integration, children are encouraged to generate
new connections and to expand their existing understanding. Therefore,
integration such as business project, also helps children see how the knowledge
and skills developed in one area are relevant to other ones.
Related to the learning and teaching of a foreign language, using a crosssyllabus and project within an academic language context, helps not only to
develop the skills (listening, reading, critical thinking, writing, speaking) but also
set directions for regarding, planning and development of the activities related to
Creation and Expression (working on Arts, Music and Physical Education).
Furthermore, these subjects must be immersed in the construction of a course
design, so in this way, while students are learning a foreign language, they will
discover they can use English as a tool to widen their world and their
knowledge.

5.4.3 Competences and Skills for Pre-school Syllabus Focused on CrossSyllabus
Another main construct for our research, refers to Competences and skills for
a pre-school syllabus focused on cross -curriculum; these are the basis for
creating our proposal and developing the business project. Competences and
skills are involved in five areas: social and personal, communicative, analytical
and problem-solving skills, creative and aesthetic and

enterprises skills;

besides, these areas must be developed in an appropriate environment provided
by the teachers. In the same way we took into account the Basic Standars of
Competences in Foreign Languages ( 2006) ": which offer the criteria for
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teachers in order to get information about communicative competences that the
teaching process have to develop.
It is important to highlight that the competences and skills for pre-school
syllabus must focus on cross-curriculum, considering them as the basis for the
development of the business project. However, it is necessary to bear in mind
that these competences and skills must be appropriate for young children in
order to develop all the cognitive areas in this stage. In addition, the guidelines
provided by the Ministry of Education for teaching of Foreign Languages
through the curricular standards, state that effective foreign languages should
be related to increase the communicative competence. Accordingly, we taking
these suggestions into account, the competences and skills should emphasize
on five areas: social and personal, communicative, analytical and problemsolving skills, creative and aesthetic and

enterprises skills. Besides, these

areas must be developed in an appropriate environment created by the
teachers, in order to support the goal of the government to improve the learning
of a foreign language since early grades to further grades.

Social and Personal Skills
To develop a syllabus of a foreign language includes take into account that
learners develop communicative abilities in a effective way, in areas such as:
social and personal skills, considering that socialization in children starts at
home, with their parents or other adult members of the family; and this
socialization arises when they are at the school. This way, learners within an
educational context achieve to develop the learning process successfully.
(Curtis, 1998, p.108). Says that "The personal and social development of young
children lays the social and cognitive groundwork that fosters a love for school,
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engages the children in the process of learning, and supports future success in
school and in life". Therefore, it is important to outline that the school plays a
essential role in developing social competence by providing the tools and
knowledge that children will need in order to play a constructive role as citizens.
The pre-school classroom must be an environment where children are
affirmed as individuals and as members of a diverse community of learners, in
the sense that provides them a wide perspective of the communication through
interaction, play, etc. According to this, (Curtis, 1998, p.109). Affirms that "it has
already been pointed out that children develop their social perspective-taking
skills during play situations but in order to be socially competent the child be
must able to adjust her social behavior to different context and have the ability to
take into account the particular characteristics of her social partner such as age
and gender". For this reason, the role of the environment is to encourage the
learners to interchange ideas, to share thoughts, in other words, to create a
warm and responsive atmosphere.
In fact, pre-school teachers play an essential role in promoting the friendship,
considering that one of their tasks is to observe the children in their classrooms
in order to plan effectively and another one is to adjust their teaching methods to
meet the unique needs of each child. Thus, understanding the influence of social
and cultural contexts on learning enables teachers to recognize and support the
children's developing competence and to find a variety of ways in which children
are able to express their achievements. With this purpose, teachers should
include learning opportunities that reflect the diverse backgrounds of the
children (e.g., stories, songs, dance, poetry, and items from their homes and
backgrounds). At the end, teachers play an important role in children's lives,
since young children who develop a positive self-concept early in life become
more successful learners later in life. Met (1998)
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Another aspect to consider is that preschool-aged children are able to have
positive peer relationships. In this sense, children are likely to maintain positive
peer interactions through their contact in an academic context (school);
besides, they get many social advantages as becoming more autonomous
(he/she is not excessively dependent on the teacher); expanding the capacity to
transmit feelings and having positive relationships with one or two peers. This
way, the learner can approach others positively, expresses wishes and
preferences clearly as well as frustrations and anger and gives reasons for
actions and position exchanging information. As a result, they gain access to
ongoing groups at play and work.
Considering this exploration of the topic, it is possible to notice that while
children are learning social skills, they are also learning about the relationship
between themselves and their environment. (Curtis, 1998, p.35). Affirms that
"Teaching children how to participate in their culture is an important feature of
early childhood education, not only they learn that they are members of a family
group but that they are part of the wider community" It means that it is important
to take into account that teaching is not only giving knowledge but it is also
creating learners' awareness about the different cultures, their environment, the
context and the need to foster respect and interact inside their own culture . As a
way to connect the environment with the design of the syllabus, it is necessary
to explore the communicative competence.
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Communicative Competence
This aspect requires special attention in the early learning process. First of
all, it is necessary to keep in mind that the ability to communicate with others
through spoken language is an exclusive human characteristic. In this sense,
the language is the basic tool for communicating and relating with others; is a
medium through which we can express our thoughts, feelings and ideas.
Before going to school, children have already had a wide range of life
experiences with spoken, written, and visual communication, and have used
language in familiar contexts. (Curtis, 1998, p.30). Asserts that "each children
comes into school with different background of linguistic experiences and
although we no longer talk about children being language deficient there is no
doubt that some may lack the necessary confidence and appropriate skills to
handle language in a classroom situation". According to this, it is important to
keep in mind that in the syllabus design is necessary to analyze aspects that
help the students to develop their communicative skills, since before they go to
school, children have been learning in a variety of environments, in their homes
and community settings which have helped them to cope with the
communication .
Furthermore,

teachers

allow

children

to

explore

language

and

to

communicate their thinking and learning in meaningful ways through learning
activities where they can enhance the communication, by making decisions
about the activities and use of materials, focused on the learners' expectations
and on their observations of the children's needs. Besides, they must create an
environment that supports language learning and literacy in many ways; for
example, by providing rich and varied materials and hands-on experiences to
encourage talking, reading, writing, and viewing media texts. As a result,
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teachers are also able to help children to learn about the role and power of
language in their own lives and in their own and other cultures.
In process of knowledge of a foreign languages is important that teachers
foster the communication through fruitful methods such as to share experiences
with their classmates or their parents, it helps the students to develop their
communicative skill and their relations with the others. This way, the learning
process is meaningful and useful to develop thinking skills as analyzing and
solving problems.

Analytical and Problem -Solving skills
Through the development of analytical and problem –solving skills, children
gain the possibility of making choices about their learning and persevere when
solving problems. Additionally, students learn to make generalizations about the
properties of various objects, organize and conceptualize the world, and follow a
mental plan.
On the other hand, the teacher's role is quite important considering that he is
the responsible to provide models for problem solving, by encouraging children
to explore possible solutions, since they begin to develop the understanding that
there is often more than one way to solve a problem and that problems can be
solved in collaboration with others. Therefore, the teachers provide opportunities
for children to highlight and describe the various ways they solved the problem.
We believe that for helping the children realize their potential teachers need to
organize suitable and enjoyable activities within an appropriate environment
where children can use their sense of wonder and curiosity in order to solve real
problems.
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Creative and Aesthetic Skills
Another important basis for this research is that Arts stimulate learning:
learning through arts helps develop decision-making skills, stimulate memory,
facilitate understanding, develop symbolic communication, promote sensory
development, and encourage creative thinking. We strongly believe that learning
through arts fosters children's imagination, helps to develop empathy, promotes
the development of relationships, and builds self-esteem, while enabling children
to experience a sense of accomplishment. According to this (Sternberg, 1999,
p.581). States that: "Young children have an innate need to make sense of the
world. The arts in their many forms provide a natural vehicle through which
children express their interpretation of our world." Therefore, the arts play an
important role in the development of children's communication and thinking
skills.
Thus, in the creation of a syllabus for children it is necessary to take into
consideration that children need exploring materials of different shapes, textures
and sizes; moreover, they need the opportunity to create visual patterns and
pictures. (Curtis,1998, p.211). Explains about this ".…they need to experiment
with chalks, crayons, pencils, pen and paints as well as pieces of materials
which can be pasted, cut or glue on to either paper or other pieces of material".
In this way, learners are able to talk about the sensations they experience when
they are touching these materials expressing their own conceptions, or express
their opinion about objects. In other words, they are able to state what they like
and dislike through the arts.
To sum up, Art encourages self-directed learning and provides new
challenges to students who are already considered successful. Besides, art
helps children make sense of their world by providing them with motivational
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tools to reach a new level of understanding of their education, and make
connections to the world of ideas. Therefore, integrating art into everyday
learning gives students who are primarily visual and kinesthetic learners a better
chance to learn, as well as giving every student the chance to learn more
effectively.

Enterprises Skills
In order to explore this topic, Enterprise learning in pre-school grades relates
to the processes of applying knowledge, skills and resources to satisfy children's
needs and wishes, with the purpose to understand the enterprise concept within
a society. These skills help students to face challenges and situations related to
business considering that they reinforce the practical knowledge, critical
thinking, and the ability to communicate ideas effectively in an enterprise
context. Therefore, enterprises skills provide children with opportunities to
develop life skills such as problem solving, negotiation and teamwork
proficiency.
For this reason, to develop a cross-business project we foster in this proposal
to work on promoting these kinds of skills through the contents of the scope
sequence, in order to get a successful business environment. In the scope
sequence they can find ways to learn aspects about concepts, topics, solving
problems through cooperation and adjustment to each other's. This way, they
begin to develop an understanding that there is often more than one way to
solve a problem and problems can be solved in collaboration with others.
Consequently, through these skills children are able to create self-confidence,
autonomy, self-awareness and respect to others.
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Therefore, to create a syllabus based on business view it is necessary to
take into account some regular practical sessions that cover a wide range of
topics, related to the use of enterprise skills as well as others named previously
in this literature review for achieving with the purpose of the course. So that,
Pre-school children from Academia La Salle San Benildo need to receive
Enterprise' concepts, which are introduced in a variety of ways to ensure that
the students understand the sense of enterprise; this allows the students to
experiment with the techniques of commerce since the early age.
According to Hope (2006) Enterprise skills provide children with opportunities
to:
•

Develop life skills such as problem solving, negotiation and teamwork
proficiency.

•

Develop specific manipulative and technical skills and apply them to
everyday situations.

•

Develop technical literacy and the ability to communicate ideas effectively
to a variety of audiences applies design and production skills.

•

Enhance understanding of enterprise and the interaction of technology
with community, culture, values and attitudes.

To summarize, enterprises skills involve the development and application of
skills and attitudes that enable people to actively respond to and be involved in
social and economic change. In this sense, these skills allow children to
reinforce their performance in a social and academic context and improve the
other skills at the same time.
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Teaching and Learning Inside a Playing and Role Environment
Playing in the classroom is important considering that it helps learners to
explore and develop their interest; for this reason, it is necessary to take into
account that the learning environment fills the children's needs. In other words,
to achieve this purpose it is necessary that teacher has features such as:
sensibility, sympathy and imagination, since this kind of qualities makes the
environment in the classroom good for learning. In addition to this, syllabus
must manage useful contents for developing the play and environment, that
allows students learn to link knowledge with play.
In addition, it is essential to consider the "aspect" of the classroom,
considering that the young children need an enjoyable and comfortable place
which includes good resources and space where they have fun when learning.
According to that, we find in (Curtis & Audrey 1998), about Montessori's
education:"Montessori classroom is organized into areas of learning, and on the
shelves, which are all low enough for children to collect easily whatever material
they require, is specific equipment to help develop all the sensory abilities of the
children… " Taking this conceptualization into account, it is important to keep in
mind that the environment help the young children to develop and stimulate their
knowledge and their social, communicative and aesthetics skills.
Moreover, playing is the basic medium for learning during early childhood
and The Plowden Report (1967). Established that "play is the business of
childhood". Therefore, academic learning in preschool is playful and exploratory
since the students develop their own ideas, can solve problems , can create
strategies, in this way, learners are able to follow their own interests.
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In addition, the role of playing in a syllabus for pre-school, since teachers
must use the play as a learning strategy, can be linked with academic goals and
objectives proposed in the syllabus. In the play learning the young children not
just have fun but also they learn other things in their routines as new vocabulary,
and concepts of measurement are taught trough different kinds of materials,
toys and colors. In the syllabus for pre-school is necessary that the concepts are
meaningful, it means that the learners understand all the things they are learning
in order to appreciate and value them. For this reason, it is important to consider
that the learning play in a syllabus, is an useful tool for embed the knowledge.
Considering all those aspects, Through learning-based play, children
represent their knowledge and understanding of the world and apply new
learning that they are acquiring. Play provides a meaningful context for
children's language development. In the context of play, children can learn the
meaning of words that are confusing, hear new words, and use words in both
new and familiar ways. Children should have many opportunities to explore
materials and make decisions with the support of teacher who knows how and
when to intervene. It has long been acknowledged that there is a strong link
between play and learning for young children, especially in the areas of problem
solving, language acquisition, literacy, numeracy, and social skills. Play,
therefore, has a legitimate and important role in our proposal and can be used to
further children's learning in all areas of the pre-school program. After
considering the last terms and concepts, we can explore the way the
pedagogical intervention was consider and planned.
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5.5 SYLLABUS: PEDAGOGICAL INTERVENTION
First of all, it is important to say that a syllabus design starts with different
questions addressed to student's interest, so an effective course design is
achieved deepening on these questions. In order to illustrate, the teacher can
begin wondering who his students are, then decide what he wants the student
learns, determinating how to measure the way students are learning, and
planning activities, assignments and materials that are complimentary for that
learning.
Another important element to consider in a course design is that the course
may vary in size, subjects or skills level. That is, all courses are heterogeneous,
for this reason there are differences between the learners, such as the level of
learning, behaviors etc, and it is important that teacher keeps in mid this kind of
variations when s/ he is planning a course design. Also, it is vitally important
that the syllabus for young children keeps in mind this kind of statements like
levels of learning, behaviors, and the differences between learners, as well as it
was said before it is necessary to create opportunities to increase learners
knowledge that encourage educational and personal needs, interest and also
methods to develop their communicative skills, considering that the most of
children require to be able to achieve levels of languages and communicative
skills.
When we talk about syllabus design, we take into account points such as:
developing clearly stated goals for student learning, and methods to evaluate,
preparing a learner-centered syllabus, designing innovative teaching strategies,
in order to apply multicultural contents into a course; it means to introduce
learners to take into account other cultures and their thinking live. These aspects
are important to bear in mind within a course design considering that the
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teachers must observe different characteristics useful to develop the course with
a meaningful purpose.
Likewise, it is necessary to take into consideration not only the contents but
also the needs of learners and the institution as well as the basic principles and
techniques in course design, according to Richards (2003) How proposes
different and important aspects to consider in the development of a syllabus.
Firstly, Richards states that one of the basic assumptions in the development
of a syllabus is that this should be based on an analysis of learner's needs. This
way, the process where the information about learner's needs is collected it is
well-know as needs analysis. One of its main purposes is to determine which
kind of course should be addresses to student's requirements. It identifies gaps
between what students are able to do and what they need to do etc. In this way,
we are aware of the importance to recognize learners' language needs such as
the development of the language abilities (speaking, listening, reading and
writing), in order to create an appropriate syllabus useful to develop these
language skills and supply the needs and interest learners.
In fact, teachers have a great influence in the elaboration of the syllabus
considering their experience to identify the student's needs, to perceive the
student's process, also to identify the situations of the students in academically
and personal way. A syllabus designer frames the process, plan and structure
the course with the purpose to reach instructional goals, contributing in the
analysis of some aspects related to the instructional course that they consider
fundamental for syllabus design. In this sense, (David Nunan, 1999, p.45).
Says: "Syllabus designer has to do with selecting and sequencing content,
methodology with selecting and sequencing appropriate learning experiences,
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and evaluation with appraising learners and determining the effectiveness of the
curriculum as a whole" .
Therefore, in a syllabus design, the teacher takes into account aspects
related to student's knowledge, and decides what skills to teach for specific
needs, with which materials, what topics to deal with on the course, what kind of
activities and even which aspects of the language use in the syllabus and which
ones leave out.

5.6 CURRICULAR STANDARS, OUR PROPOSAL AND THE M.E.N.
The Basic Standars of Competences in Foreign Languages ( 2006) : are part
of a series of standards published for every subject areas; its aim is to provide
theoretical precepts that shape all standards and the general curriculum. In
other words, it offers criteria for teachers in order to get information about the
communicative competences that children will be able to develop and the role of
English in the schools and the community, exploring the different contents and
topics in the lessons plans. Finally, it creates a relationship between syllabus
design of English and the other subjects and determinates the achievements in
each academic period.
The teaching of English as a foreign language (EFL) has been an important
topic for the National Government since more than ten years ago. In fact, the
initiative of the Ministry of Education to set up a comprehensive and wellrounded programme, implements educative policies to improve not only the
development of the mother language but also the development of a foreign
language, in this case, English. For this reason, the Ministry of national
education, through the National Program of Bilingualism is committed to improve
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the quality of teaching English in Colombia, and at the same time encourages
institutions to implement a suitable program that promotes a meaningful
learning in this foreign language. According to this, we consider that it is vital to
have support of the government for teaching and learning a foreign language,
improving the level skills of language in order to consolidate students
competitive in the actually world.
All in all, we agree with the importance of strengthening English proficiency in
all educational levels. For this reason, one of the objectives in this proposal is to
take into account the curricular standards, in order to establish the contents and
skills to learn a foreign language in the school and give support teachers for
designing and promoting strategies and learning activities in order to associate
curricular guidelines with the other subjects. As result of this, we link the
standards within the pre-school's syllabus for La Academia La Salle San Benildo
because through the syllabus considering that the English syllabus must be
focused on the development and applying of the requirements that propose the
M.E.N.

43

6. RESEARCH METHODOLOGY

6.1 Type of Research

This section describes the design, approach, and the process of research.
We first present the assumptions and the rationale for using descriptive
approach, followed by a description of the setting and

participants, data

collection for the needs analysis and finally the needs analysis.

To address the questions of this research project we decided to use
descriptive approach because we consider that a descriptive research may
focus on individual subjects and go into great depth and detail in describing
them. It is also a qualitative research because aims to gather data without any
manipulation of the research context. In other words, this research is also low on
the "control or manipulation of research context" scale. It is non-intrusive and
deals with naturally occurring phenomena.

The main goal of this type of research is to describe the data and
characteristics about what is being studied. According to West (1970)

Descriptive research is used to obtain information concerning the current
status of the phenomena to describe "what exists" with respect to
variables or conditions in a situation. The methods involved range from
the survey which describes the status quo, the correlation study which
investigates the relationship between variables, to developmental studies
which seek to determine changes over time. (p.276)
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It means that, with this approach of research we can use some specific
instruments

in order

to describe the own children words, their behaviors.

Therefore, the idea behind this type of research is to study student’s needs ,
requirements to develop all the competences not only as English learner but
also as future entrepreneur.
In the same way, qualitative research allow us to understand and manage
the information about population that was implicit in our project because it
promotes a field of inquiry that crosscuts disciplines and subject matters. For
example in our research project we are search how fits enterprise vision with
English subject through others subject (e.g arts, music,etc..) where learners can
create this products and at the same time they can learn from the other subjects.
Furthermore, this approach involves an in-depth understanding of human
behavior and the reasons that govern human behavior in a global context.
Consequently, the general consensus is that qualitative research is a
naturalistic, interpretative approach concerned with understanding the meanings
which people attach to actions, decisions, beliefs, values etc. within their social
world, and understanding the mental mapping process that respondents use to
make sense of and interpret the world around them Ritchie and Lewis(2003).
To sump up, Qualitative research can describe further understanding of a
subject and its contextual setting; it provides explanation of reasons and
associations; evaluate effectiveness; and aid the development of theories or
strategies. Besides, it can help to identify the problems experienced by
respondents in answering questions because they place a more systematic and
in-depth spotlight on each question and its administration, as well as routing and
instructions. Therefore, through this kind of research, we had the opportunity to
know and comprehend the students’ interest as well as needs of the institution.
For example, needs related to English syllabus
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that provided them the

opportunity to integrate their business project with their competences and skills
in a foreign language and how a syllabus can supply not only the needs of the
institution and children, but also with the needs of the economic world.

6.2 Setting and Participants
We developed our Project at the Academia La Salle San Benildo. The level
we worked with was pre-school whose population were 30 students all of them
organized in two courses transition 1 and 2 whose ages are around 5 and 6
years. We found that their population belonged to 1 and 2 a social strata.
Furthermore, the Academia La Salle San Benildo has been working on a
cross curriculum based on the Enterprise vision as an important part from its
I.E.P this focus encourages the learning and teaching based on the Business
Project from conduct code of Academia La Salle San Benildo (2007)

...to design and manage a project classrooms whose line of research is
the transversality that emanates from the generative topics of emphasis
on trade (Technical Competition - Labor) of the communicative
competence, and democratic competition through meaningful contexts for
the

formation

of

abilities,

skills

and

leadership

development,

management, business techniques within the Lasallista identity.
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All in all, our research project is addressed to pre-school children at the
Academia La Salle San Benildo, where there was not always a teacher nor
syllabus that fulfilled the children necessities, it means that the main problem
here was the lack of English syllabus that provide them the opportunities to face
on current needs of globalization world as well as a syllabus that manage their
business project.

6.3 Instruments Used for the Data Collection

Interviews

We decided to apply this instrument, due to interviews were an important
tool to obtain useful information related to how a syllabus can supply the needs
of the institutions and children with specifics pedagogical purposes, in this case
syllabus based on business project. Besides, through this instrument, we could
recognize participants’ experiences, feelings, attitudes towards this research
project and implementation. In addition to this, interviewing we could identified
needs of the students and the institution, specially related to importance of a
syllabus in pre-school and their business project. Therefore, the central purpose
of interviewing the participants was to determine the significance of
implementing a syllabus for children with specific needs and interest related to
develop competences and skills within a business context, as a result these
interviews allowed us to identify the main concerns for the creation of Scope
Sequence for this grade.
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Surveys

Taking into account this purpose on this research project and the pre-school
level we worked with we decided to apply surveys to 30 children, we used
these surveys because it can help us to organize and increase the student’s
information about what kind of syllabus could be suitable for them . As (Richard
J and Lockhart C 1994, p.3). Say, “surveys and questionnaires as useful ways of
gathering information about affective dimensions of teaching and learning such
as, beliefs, attitudes, motivation and preferences and enable a teacher to collect
a large amount of information relatively quickly. In our case, the purpose of this
method was to find information related to learner’s interest, attitudes, likes,
dislikes, beliefs, intentions to learning English and their thoughts about the
business project. In addition, it is necessary to bear in mind that the surveys for
the children were given to them in Spanish because many of them didn’t have a
complete or advanced command of the English language. This was a very
useful tool to check needs related to their view about English class and the
business project, the questions were made through pictures in order to match
and colour the suitable answer for them. (see appendix A)

Journals

Finally it was fundamental for our research project the student- teacher’s
journals used, thanks to them we could register specific information in each
class during the practicum related to learners’ behaviors, attitudes towards the
learning of new language. Based on this (Richard J and Lockhart C 1994, p.6).
Say, “Many different topics from classroom experiences can be explored
through journal writing, for example: Descriptions of significant aspects of
lessons or schools events. ideas for future analysis or remainder of things to
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take action on” , it means, we could see the students’ language learning process
throughout the activities made in class, personals reactions to things that
happened in the classroom or in school, questions or observations about
problems that occur in the teaching

that after class we wrote details of

description class activities, reflections and explanations of these activities, we
kept in mind, things seen such as : feelings, behaviors, attitudes made by the
students during the class. Consequently, this instrument helped us to indentify
the evidence of students’ results working under principles of business project
within a language environment.
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7. DATA COLLECTION FOR NEEDS ANALYSIS
To answer the main question of our research project, HOW TO DESIGN AN
ENGLISH SYLLABUS FOR PRE-SCHOOL CHILDREN INTENDED TO
REINFORCE BUSINESS SKILLS AND THE STANDARDS OF THE E .F. L?
.We had taken into account some instruments and sources of data collection
such us: interviews to a pre-school teacher and people who are related with
educational program within the institution such as: the institution’s principal,
psychology, pre-school teacher and the academic coordinator (see some
interviews example appendix B) .In addition we applied surveys for 30 students
(see appendix A) and finally we took into consideration the teacher-student’s
journal see one example in appendix C) However, lesson planning and student’s
writing samples were also quite important to our data collection.

7.1 Explanation of Procedure

The first stage of our data collection was carried out through our journals.
Since it was an instrument from which we took advantage, this process of
using multiple perceptions helped us to clarify meaning by identifying the
different aspects in which were observed by each one of us. This kind of
procedure is called teaming (Stake,2000) and its central aim is to compare
different perceptions focused on a particular aspect in order to validate and
enrich its analysis. However, this data collection also included all the activities
used to collect information about the students' learning needs, wants, wishes,
desires, etc… such as : interviews, surveys, teacher-students’ journals which
were an important instruments for building our proposal.
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According to this, we gathered the information from the teacher’s journals
taking into account that this played a really important role about our specific
topic , the main purpose of the interviews was to gain academic-administrative
staff’s interest, needs, suggestions, perspectives to our proposal. Finally, the
surveys for pre-school children

were also an opportunity to observe

the

children’s insights, experiences, attitudes toward the learning of a foreign
language and to what extend their participation in the development of the
syllabus for them. Finally, we compared our findings after an analysis of the
data. Therefore, the information obtained from this data collection for needs
analysis was used to help us to define the goals of the syllabus proposal. In
other words, this data collection analysis helped us to clarify the purposes of
the language content of this proposal.

To address this data collection, we decided to use the needs analysis as
suitable method to explain the findings. Taking in to account that “Syllabus
design in general and needs analysis remain neglected topics on the most
education courses for language teachers in general courses (Brown,1992, p.43).
A study based on needs is focused on research needs to be appropriately
targeted towards providing “answers”, in

the form of greater illumination or

understanding of the issues being addressed . This in turn has important
implications for the form and function of the analysis undertaken.

According to Howard Ron & Brown Gilian (1997, p.67). “Needs analysis
research in English for academic purposes is mainly descriptive. Researchers
identify and describe existing elements of the target situation to provide the
basis for curriculum development”.

For this reason, we chose this kind of

analysis in order to find institutions and students’ requirements based on their
needs and interest all of them related to English syllabus
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7.2 Needs

We followed a process of categorization which seeks to identify the principal
needs of the students taking into account their business project, for this reason
it was followed by a constant revision and re-organization of the needs, but after
that work, we classified the findings. In the followings paragraphs, we presented
the analysis of the needs that we obtained in these experiences keeping in mind
our main question and secondary questions:

Main Questions:
•

HOW TO DESIGN AN ENGLISH SYLLABUS FOR PRE-SCHOOL
CHILDREN INTENDED TO REINFORCE BUSINESS SKILLS AND
THE STANDARDS OF THE T. E .F. L?

Subquestions:
•

WHICH APPROACH MIGHT BE USEFUL IN ORDER TO DEVELOP
A SYLLABUS FOR T.E.F.L IN PRE-SCHOOL LEVEL?

•

HOW DO BUSINESS AND ENGLISH NEEDS COME TOGETHER IN
A SYLLABUS DESIGN FOR PRE-SCHOOL CHILDREN?

•

HOW

CAN

THE

NATIONAL

ENGLISH

STANDARDS

BE

APPROACHED BY AN ENGLISH SYLLABUS DESIGNED FOR A
BUSINESS I.E.P?
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7.3 Findings

The needs collected were analyzed, classified and triangulated in order to
gather useful information to shape a cross-syllabus for pre-school grade.
According to the type of content found in each instrument applied. Firstly, we
divided the findings in different kinds of needs. After, we analyzed it to be
described and classified. Additionally, there was a general list of some of the
most relevant features that emerged in the whole data gathered. Then we
grouped them according to the frequent meaning among them. Finally, we
named them by the main trait of the group, which allowed us to organize the
information. The next chart illustrates the needs obtained and analyzed through
this section.

Table 1. Needs Found In the Data Collection
GENERAL INSTITUTIONAL NEEDS

SPECIFIC INSTITUTIONAL NEEDS

A. Syllabus design for learning

1. The importance of teaching and

and teaching young children

learning English in early years.
2. Type of Approach
3. Type of Syllabus
4. Areas of knowledge, Skills and
Competences to develop.
5. Learner-centered strategies and
activities task-based
6. Work on projects

B. Importance of Business project

1. Enterprises’ skills

and English subject within a

2. Teaching Values

syllabus
C. Intensity
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A. Syllabus Design For Learning and Teaching Young Children

The first general institution need reflects the specifics requirements to create
a syllabus proposal for pre-school children from La Academia La Salle San
Benildo, taking into account the point of view of members of the institution as
well as children from pre-school about the importance to state a syllabus for
T.E.F.L, based on their needs, wants, knowledge requirements and their cross –
curriculum. In this sense, the evidence seems to highlight the importance to
teach a foreign language in early years.

Living in a culturally changing society and within the larger global community
students need to become proficient in other languages and to develop
awareness and understanding of other cultures. For this reason, it is necessary
to encourage children to learning of a foreign language in order to understand
how English language becomes an important tool for interchange knowledge
with the world.

Through this data collection for needs analysis we noticed that, The
Academia La Salle San Benildo has started with a process of bilingüism, so that
they are aware of the learning of a foreign language is a tool to widen
knowledge in different context and with different purposes, about this, the
principal of The Academia La Salle San Benildo said:

Principal of the Institution, Edison Finquitiva (Interview/ October 23 2007)
¿Considera que es importante implementar un syllabus de inglés como lengua
extranjera para transición teniendo en cuenta el proyecto empresarial del
colegio? ¿Porque?
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“…Hay dos factores que lo hacen importante el primero es que la educación
publica a partir del año pasado quedo bajo el auspicio del concilio Británico en
lo que tiene que ver con la educación de tal manera que los niños de temprana
edad

tienen que estar capacitados en el uso de una lengua extranjera

específicamente en inglés, precisamente para ajustarse a las posibilidades de
acceder a la información a la que no podían acceder fácilmente…”.1

English version

Principal of the Institution, Edison Finquitiva (Interview/ October 23 ) Do you
consider important to implement an English syllabus as foreign language for preschool grade taking into account the business project of the school? Why?

“…There are two factors that make this project important, first of all the
public education is since last year under the auspice of the British council which
looks for forms of education that enable children of early age to get qualified in
the use of a foreign language, specifically in English. To be more precise, they
provide more and better possibilities to access information that they these
children could not easily get by themselves…”.

The principal as the others members of the institution consider that it is
essential to apply a syllabus for TEFL taking into account the bilingual program,
which search to improve the quality of teaching English in Colombia according to
government policy it is important that the students develop their capacity to
know and understand the language and different kind of information either
academic or commercial.

1

The English translation follows below the Spanish version
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Psychologist of the Institution, Cristina Pérez (Interview / September 16
2007) ¿Considera que es importante implementar un syllabus de inglés como
lengua extranjera para transición teniendo en cuenta el proyecto empresarial del
colegio? ¿Porque?

“Si claro me parece muy importante porque de todas maneras estamos en la
época del bilingüismo y de hecho el colegio ya entró digamos en ese proceso
es interesante que los niños se quieran apropiar de un idioma extranjero2

Psychologist of the Institution, Cristina Pérez (Interview / September 16
2007) Do you consider important to implement an English syllabus as foreign
language for pre-school grade taking into account the business project of the
school? Why?

“ Yes of course, I think that is very important because we are in Bilingualism
era, in fact, the school is already working on this process, furthermore ,I think
that it is interesting that Children want take advantage of a foreign language”.

In order to enhance this need. The children’s surveys also provided us a
relevant point through their responses about their likes for English subject, 100%
of the students said yes at the question Do you like English language?, (see
appendix E) it shows that, for children in this level to recognize English an
important, enjoyable subject for learning a new language different at their target
language. In the same way, in the practicum, we could notice the staments
related to their achievements in terms of learning the English language and also
how they connected many other significant matters related to themselves and
their business project. One example of this was when they made the
2

Quotes from interviews are taken verbatim
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advertisements by promoting their enterprise with the purpose of show them in
other countries. Consequently, they created an important connection with their
desires as a future entrepreneurs and English how that way to reach them.

Moving on now to explain the general and specific needs of the institutions
founded in the findings. In the chart above we can see that the first general
institution needs is about Syllabus design for learning and teaching young
children which is conformed for six specific institutions needs: 1. the importance
of teaching and learning English in early years 2. Type of Approach 3 Type of
Syllabus 4. Areas of knowledge: Skills and Competences 5. Learner-centered
and finally, 6 Learner-centered tasks.

As already mentioned, the first concern is focused on the importance of
teaching and learning English in pre-school grade. Taking into account that
children’s early learning experiences have a profound effect on their
development, these early interactions directly affect the way connections are
made in the brain. Therefore, early learning experiences are crucial to the future
well-being of children, and establish the foundation for the acquisition of a
second language. Some quotes illustrate this point.

Teacher of
2007)

Pre-school

Olga Lucia Bermúdez (interview

September 25

¿De qué manera considera que un syllabus de inglés suple las

necesidades de los estudiantes, docentes y de la institución?

“De muchas maneras, pero la principal es que tenga en cuenta que el niño
necesita una formación mas formal en la que desarrolle un ambiente donde
pueda conectar sus conocimientos previos, los que trae del hogar, con los que
va adquirir en el salón de clase”.
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Teacher of Pre-school Olga Lucia Bermudez (interview September 25 2007)
In which way do you consider the English syllabus supply the needs of the
students, teachers and the Institution?

“In many ways, but the most important is that this syllabus takes into account
that children need formal education in an environment where they can connect
their previous knowledge. The knowledge they bring from their homes into
classroom should be compatible with what they will learn in the classroom”.

Principal of the Institution Edison Finquitiva (Interview/ October 23 2007)
¿De qué manera considera que un syllabus de inglés suple las necesidades de
los estudiantes, docentes y de la institución?

“… Los niños a esta edad están altamente interesados en el aprendizaje de
nuevas experiencias cognitivas, por eso el inglés es para ellos una herramienta
que les ayuda a ampliar su visión y su perspectiva de mundo que están
explorando”.

Principal of the Institution Edison Finquitiva (Interview/ October 23 2007)
In which way do you consider the English syllabus supply the needs of the
students, teachers and the Institution?

“….Children in this stage are highly interested in learning new a cognitive
experience, for this reason, the English language is a tool that helps them to
broaden their vision and perspective of the world that they are exploring”.

One aspect that was highlighted by one of the student-teachers in her journal
was the fact that through the results obtained in each English class helped to
indentify the importance about use English language has in children.
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Student-teacher’s 2 journal September 24 2007 “ In summary, it was a good
day because the students had an excellent attitude within the class and the topic
was accepted in an fine way, it shows us that the English learning is easy for
them

when

the

activities

are

related

to

use

English

in

different

purposes(…)through the outcomes from the evaluation about the activity I could
notice that the children understand the lesson because they answer correctly
the questions that make part of the game, most of them had excellent
grades(…) they enjoyed English class ...” .

Furthermore, according to our findings, the type of approach is another
specific need that at the same time it is related to the sub question of this
research project: Which approach might be useful in order to develop a syllabus
for T.E.F.L in pre-school level? .We noticed that for the institution and for the
learners, the meaningful learning approach developed by Ausubel and Novak
(1983) is the most suitable approach for pre-school. Due to the principles of
this approach allow students can interchange knowledge in a meaningful way,
also this approach encourages to develop the skills for constructing knowledge
of different disciplines (e.g., initially: use the information in the pictures in a
storybook as they tell the story; explore objects and events around them and
observe the results of their explorations . Make observations, using all of their
senses, and generate questions).Therefore, we used this approach in our
proposal because it encourages emotional and personal development.
Wherever possible children are given an opportunity to produce work which is
personal and individual, which reflects their ideas, tastes and interest. Besides,
they are encouraged to express their feelings and opinions towards enterprise
world taking into account that these opinions are sought and valued.
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In the following examples from interviews, we found useful information about
this, for example:

Principal of the Institution Edison Finquitiva (Interview/ October 23 2007)
¿Cuales son las ventajas y desventajas que usted encuentra en el modelo de
enseñanza (aprendizaje significativo mediado) manejado en el colegio?

“La ventaja principal es que este modelo se adapta al estilo educativo
“Lasallista” y al proyecto empresarial, ya que le facilita a los estudiante

el

acceso al conocimiento de una manera rápida”.

Principal of the Institution Edison Finquitiva (Interview/ October 23 2007)
what are in your opinion the advantages and disadvantages of the teaching
approach (mediation meaningful learning) used by the school?

“The main advantage is that this approach adapts to the educational
“Lasallista” as well as to the business project of the institution. In this way, it
helps students to access knowledge in a fast way.

Academic Coordinator of the Institution Dimas de Jesús Orjuela (interview
October 16 2007) ¿Cuales son las ventajas y desventajas que usted encuentra
en el modelo de enseñanza manejado en el colegio?

“Yo creo que la ventaja primordial es reconocer lo que los niños tienen desde
la casa un saber que es la base de todo aprendizaje significativo por eso es tan
fundamental este modelo para el colegio, puesto que los estudiantes logran
procesos metacognitivos que les ayudan a comprender el ambiente que les
rodea”.
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Academic coordinator of the Institution Dimas de Jesús Orjuela (interview
October 16 2007) What are in your opinion the advantages and disadvantages
of the teaching approach (mediation meaningful learning) used by the school?

“I think that the main advantage is to recognize that children have previous
knowledge from their homes which forms the basis of a meaningful learning
approach. For this reason, this approach is essential for the school in order to
help students reach metacognitive process which helps them to understand the
environment that surrounds them”.

As we can see from these quotations the meaningful learning approach helps
Children to enhance their previous knowledge obtained during their past
experiences with the new knowledge for lifelong learning. Thus, our pre-school
syllabus proposal searches to help children to build on their prior knowledge and
experiences, form concepts, acquire foundational skills, and form positive
attitudes to learning in order to create and clarify their own new understandings.

The third specific institutional need is related to the type of syllabus. A
syllabus is conceived as the basic principles underlying the construction of
meaningful learning. A syllabus for children needs to consist of a balance of
investigation or exploration, guided instruction, and explicit instruction because
of Pre-school children need many opportunities to investigate and explore. For
this reason it is necessary to recognize some factors related to choose a
syllabus that allows children grow and develop in various interrelated areas –
physical, social, emotional, cognitive, and linguistic.

According to this, we found that the type of syllabus for pre-school grade at
Academia La Salle San Benildo should be functional, so that we can learning
and teaching a language function based on communicative principles. In other
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words, we can improve the communicative competence through the context
where they increase their communication efficiency. According to this Van Ek
(1976) said that “The purpose of the functional syllabus is encourage learner
may achieve through language, in particular social activities or events(...).The
different purposes which a language can serve and how these functions are
coded through the language are prioritized” P.92. For this reason, we propose
use this syllabus, given that learners can develop all their communicative
competences not only by using language functions, but also learning through
their own discovers.

The next comment comes from a journal in class about money and business
this class was carried out with the purpose enhanced learners in a real business
environment where they may interact between peers as future people Teacherstudent1(Journal, September 16 th, 2007):

“ Today the activity was so

interesting because it was about Money, enterprise, trade, all these things were
related with their business project, where children asked and gave information
about their products: materials, cost, use, etc..”.

A syllabus based on functions is quite practical inside the classroom not only
for the application, but also to develop communication among learners because
they through language functions become a basic speaker of the language by
using common expressions that allow them perform in a real context . So that,
the functional syllabus seeks for ‘what is a learner communicates through
language allows them to create a meaningful environment. There are some
samples that highlight this point:

Teacher of Pre-school

Olga Lucia Bermudez (interview

September 25)

¿Qué Aspectos considera usted que son importantes para tener en cuenta en
el diseño del syllabus de inglés?
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“Pienso que el syllabus debe ser mas flexibles a las necesidades del colegio
y que además este sea funcional, es decir que los niños a través de la
interacción puedan desarrollar habilidades comunicativas que son tan
importantes en el proyecto empresarial”

Teacher of Pre-school’s Olga Lucia Bermúdez (interview September 25) What
aspects do you consider important an English syllabus design?

“I think that the syllabus should be more flexible in order to really fit the
needs of the school. It should also be functional, which means, that it should
enable children through interaction develop communicative skills which are
important in the business project”.

The next quotation from student-teacher’s journal revealed that must be start
to develop skills to understand and use of the English language through
functional principles in order to achieve a meaningful communication.

Student-teacher’s 1 journal (October 12 2007).In the class about jungle
animals students made a college with their favorite animals then, they showed it
in front of the class “I notice that through this activity the students wanted to
share ideas, feelings, likes and dislikes about animals with their classmates but
they did know how to do it, I consider that they could develop their
communication easily weather it is focused on function language…. ”.

Student-teacher’s 1 journal ( October 16 2007) “In the class related to family
members they talk about their family through mini-conversation, they have that
ask for information, describing simple aspects but they couldn’t ” .
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The previous samples evidence how a functional syllabus might help children
to develop their communicative competence and improve their performance
within classroom. So that, work on functions, students should be able to express
their ideas in different contexts by depending on their needs and wants
communicative, for example functions such as apologizing, inviting, asking for
directions, could describe their feelings towards enterprises.

Another important aspect to bear in mind is about Areas of knowledge, Skills
and Competences to develop. In addition, within this fourth specific institutional
need, we could explore some elements such as: contents, competences, skills
and type of activities, all of them necessary to take into account in syllabus
design for children. The contents in the scope and sequence statements for
English are expressed at specific year levels to provide teachers with advice on
starting points for development of learning, teaching and assessment programs.
Early childhood teachers at the Academia La Salle San Benildo should use their
knowledge of children’s progressive achievement to make their own decisions
also they have to take into account the learners’ process, as well as the time,
the importance of the topic, etc.

Furthermore, we believe that a scope and sequence for English must
integrate Understanding Language, Attitudes, Values and Beliefs, Processes
and Strategies into the Listening and Speaking, Reading as well as in the rest of
the skills and competences at this level. As a result of this, some aspects were
found in these three findings:

Teacher of Pre-school Olga Lucia Bermúdez (interview September 25 2007)
¿Que Aspectos considera usted que son importantes para tener en cuenta en el
syllabus de inglés?
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“Yo considero que es importante tener en cuenta los requerimientos de
enseñanza en este nivel y en la materia, los objetivos y logros del curso como
también los procedimientos , las técnicas, materiales y la manera en que será
evaluados los estudiantes, para mi estos elementos

deben

estar en un

syllabus”

Teacher of Pre-school Olga Lucia Bermudez (interview September 25 2007)
What aspects do you consider important for taking into account an English
syllabus design?

“I consider that it is important to keep in mind the teaching requirements on
this level and in this subject, also the objectives and achievements as well as
the procedures , techniques , materials and the way in which students will be
evaluated, I think these elements should be in a syllabus”.

Principal of the Institution Edison Finquitiva (interview October 23 2007)
¿Que Aspectos considera usted que son importantes para tener en cuenta en el
syllabus de inglés?

“Yo creo

que un niño pequeño debería saber mas sobre que cosas

usuales, por ejemplo, ellos podrían nombrar los principales elementos con que
ellos trabajan, es decir colores, animales, figuras y vocabulario relacionado a la
empresa”.

Principal of the Institution Edison Finquitiva (interview October 23 2007)
What aspects do you consider important for taking into account an English
syllabus design?
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“I believe that a young child should know more than just usual things. For
example, they should be able to name the main elements that they work with,
like colors, animals, shapes and vocabulary related to the enterprise”.
Academic Coordinator of the Institution Dimas de Jesús Orjuela (interview
October 15 2007) ¿Qué Aspectos considera usted que son importantes para
tener en cuenta en el diseño del syllabus de inglés?

“...Los contenidos, las habilidades comunicativas para desarrollar su
conocimiento, por ejemplo los contenidos tienen que ser acorde con el propósito
de la materia en ese nivel, se me ocurre que si esos contenidos están
relacionados con la parte de sensibilización empresarial serian como mas
innovador y mas apropiado para ellos”.

Academic Coordinator of the Institution Dimas de Jesus Orjuela (interview
October 15 2007) What aspects do you consider are important for taking into
account in the English syllabus design?

“…The content, the communicative skills in order to develop their
knowledge. For example the content should be harmony with the purpose of the
subject at that level. I think that if the content is related to the sensitivity of the
enterprise it will be more innovative and more appropriated for them”.

The integration of the business project in the syllabus’ contents was a crucial
point in this needs analysis. This aspect involves that our proposal syllabus must
be addressed on enterprises Project in order to link the language skills and
business language. However, it is necessary to bear in mind that the main
purpose in this grade is to develop sensibility among students in order to create
an integral future business person. Thus, all the elements in this proposal are
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focused on not only in promote an entrepreneur, but also a human proactive
people. In fact, some samples from our data collection confirmed this tenet:

Student-teacher’s 2 journal September 24 2007 “They work in a positive way
when the topics are related to business project because I noticed that they want
to promote their products as students from high levels”. The importance of the
enterprise vision in the institution is quite important for all members of the
institution (students, teachers, parents). Therefore, children want participate in
this project taken by example the students of further level.

Principal of the Institution Edison Finquitiva (interview October 23 2007)
¿Qué Aspectos considera usted que son importantes para tener en cuenta en
el syllabus de inglés?
“Temas tales como los colores, figuras geométricas, trabajar estructuras
básicas que le permitan a los estudiantes utilizar esos glosarios con el propósito
de reconocerlos posteriormente en el proyecto empresarial”

Principal Edison Finquitiva (interview October 23 2007) What aspects do you
consider are important for taking into account in the English syllabus design ?
“Topics such as colors, geometric shapes, students could work on basic
structures to enable students use these vocabulary in order to recognize them
later in the business project”.

These findings helped us to address some topics that must be in our
proposal, taking into account not only their business project but also their
competences and skills developed in this level. Therefore, the contents of this
scope sequence must be addressed to improve, to reinforce their skills and
competences as well as to encourage their business project due to through the
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contents learners can follow a specific goal that carry out them to achieve their
desires and interest.
Another important aspect within a syllabus is about Areas of knowledge:
Skills and Competences. As it already mentioned in the literature review
“…Each child grows and develops in various interrelated areas – social,
communicative, emotional, cognitive, and creative” Audrey Curtis (1998).
According to this, the following chart will present some student –teachers’
excerpts that demonstrate the features of this concern which are foundational for
lifelong learning, well-being, and social development.

Table 2. Some student-teachers’ excerpts about how learners developed
some competences.
Student-Teacher’s excerpts

Instrument/Date

S-T2 “today I did a fantasy game, Journal/august 12, 2007
where they could play by teams
without any kind

of quarrel

among

them…. demonstrated that they can do
many things in teamwork”
S-t1” I noticed that children could not Journal/October 3, 2007
interchange their ideas and feelings
about their movie Shrek, it means that
they

need

to

develop

their

communicative skills.”
S-t2. a good activity for developing Journal/September 11, 2007
their aesthetic and creative skill was
through a bulletin board related to
clothes because they created their
owns uniforms in miniature ”
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St-1 in this role play students sharing Journal/ August 14,2007
likes and dislikes about food in small
groups, achieving the class’s purpose
that was developing the social

and

personal competences.

In examining these excerpts, we could infer that the skills and competences
that these needs are the same treated in the literature review (social and
personal, communicative competence, analytical and problem-solving skills,
creative and aesthetic and

enterprises skills). For example , the first one

excerpt involves analytical and problem-solving skills, given that , learners are
encouraged to work by teams in order to share ideas, thoughts, and resolve
difficulties among them, at that same time they are appreciating how individual
contributions can make a successful whole within

a enterprise project. The

second sample is related to creative and aesthetic skill where children make a
bulletin board using their creativity, at the same way they could make their
products, through wide imagination. Finally, the last excerpt demonstrates how
this activity can develop the social and communicative competence among
learners by using simple and common topics that they can understand easily.

The fifth specific institutional needs is based on this, we found that it is
important to work on task activities in order to encourage skills and
competences, about this we found some samples in the findings such as:

Student-teacher’s 2 journal September 24 2007 “The activity for today was
cooking, which purpose was to show to students how its can transform the basic
ingredients into different shapes and textures in order to children could learn
through real task”.
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In addition, one aspect that was highlighted by the student-teacher in her
journal was the fact that stories can help children develop strategies to construct
meaning, not only from the written word, but also from pictorial clues.

Student-teacher’s 2 Journal August 14 2007 “Throughout this tale related to
the family they could not only recognize the vocabulary, language patterns but
also they could identify it in the pictures of some patters treated during this
topic”.

Student-teacher’s 1journal September 24 2007 “ Students made family book
using pictures from magazines, newspapers it was positive because they had
contact with authentic visual materials ”

keeping in mind, these findings above we decided, to include these tasks
(pedagogical and real-world) in our syllabus proposal , so that children can
obtain a meaningful learning when the teacher provide them real materials for
developing their knowledge in a real context.

Another essential part of this syllabus proposal is related to the learnercentered. Taking into account that learner-centered principles can help
institutions improve teaching and learning. These key principles describe the
conditions that lead to learning, identify teaching practices and learning activities
that create such conditions, and support the design of effective learning
environments. In the same way, creating and using a learner-centered syllabus
is integral to the process of creating learning communities. At the same time
(Altman, H.1989, p.36) says:
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The concept is simple but its implications are far-reaching: students and
their ability to learn are at the center of what we do. This means that we
focus on the process of learning rather than the content that the content and
the teacher adapt to the students rather than expecting the students to adapt
to the content, that responsibility is placed on students to learn rather than on
teachers to teach.

In general, some comments from interviews and students-teacher journal
can help depict this main element. some quotes illustrate this point:

Principal of the Institution Edison Finquitiva interview October 23 2007)
¿De que manera considera que un syllabus de inglés suple las necesidades de
los estudiante docentes y de la institución?

“….Para que un syllabus supla las necesidades de una comunidad educativa
pienso que es importante tener en cuenta los puntos de vista de quienes hacen
parte de esta comunidad, por ejemplo el estudiante, él también debe participar
en la elaboración del syllabus donde él diga lo que quiere aprender” .

Principal of the institution Edison Finquitiva interview October 23 2007) in
which way do you consider the English syllabus supply the needs of the
students, teachers and the Institution?

“A syllabus supplies the needs of the educative community. I think that it is
important to take into account the point of view of whose are part of this
community, for example the students, they

should also participate in the

creation of the syllabus, where they can say the things that they want to learn”.
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Student-teacher’s 1 journal September 24 2007 journal 18 august 2007 )
“Based on my experience as a head teacher and learner of English as a foreign
language, I strongly believe in social interaction as the key factor in any learning
process because my students obtain a good outcome when they work together
as team work ”.

Student-teacher’s 2 journal September 24 2007 (reflection) “Must tackle key
issues such as the theory of education, the theory of learning, the theory of
teaching, the approach, the method and the general goals to be achieved.
Therefore it constitutes the base on which the curricular unit is built upon”.

(Birdsall, M. 1989, p.408) says: “Learner-centered environments include
teachers who are aware that learners construct their own meanings, beginning
with the beliefs, understandings, and cultural practices they bring to the
classroom”. Therefore, teachers attempt to get a sense of what students know
and can do as well as their interests and passions.

The last specific institutional need is about project work. Taking into account
that a project work is a good strategy for developing skills, needs and interest.
Students share responsibility with the teacher and improving learning teaching
process. According to Fried Booth (1990), in Cuspoca (2002,p.26):

Project work is a systematic plan that include multi-skill activities, ideas,
resources, among others, having the tendency to solve a problem or any other
daily activity that requires a previous plan. Otherwise, it will be a set of
disorganized and incoherent activities. For this reason, project work must have a
logical organization with curriculum objectives to avoid teachers carrying out
activities without specific purpose

or orientation and to prevent the teachers’

from improvising their work.
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In our case, we decided to work with pre-school children on different kind of
projects (bulletin board display, poster session, a brochure etc.) all of them based
on promote business project.

In addition to this, we are assure that, encourages students on mini work
project allows them to learn in a meaningful and enjoyable way the contents
seen during a short term. Children reinforce their skills and knowledge through
these kind of activities. Besides, working by projects is a useful method that
complements other activities made during the classes. In other words, project
work is a support for teaching and learning.
Academic Coordinator of the Institution Dimas de Jesús Orjuela (interview
October 15 2007) ¿Qué Aspectos considera usted que son importantes para
tener en cuenta en el diseño del syllabus de inglés?

“...Yo pienso que el syllabus podría ser enfocado en pequeños proyectos al
final de cada periodo, los cuales se integren con otras áreas y por supuesto
con el proyecto transversal de la institución esto es importante para el
aprendizaje

de los niños, por ejemplo se podría pensar en un proyecto

académico por periodo dentro del syllabus de inglés”.

Institution’s academic coordinator Dimas de Jesús Orjuela (interview October
15 2007) What aspects do you consider are important for taking into account in
the English syllabus design?

“I think that the syllabus could be focused on small projects at the end of each
period, which integrate with other areas as well as with the cross project of the
institution. This is important for children's learning. For example, it would be
possible to think in an academic project per period within English syllabus”.
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This finding showed that work by projects should be a way to encourage
students to final business project. This type of mini-projects allows children
creating a plan and designed some specific steps to arrive at the final product, in
this case their business project.

Now we will focus on the second need which deal with institution and
students’ reactions and responses related to state a syllabus based on business
project in pre-school, which will be explained in the next paragraphs.

B. Importance of a Cross-Business Project within a Syllabus
Considering that La Academia La Salle San Benildo is aware of government
policies whose proposal is to encourage the learning a foreign language in order
to improve the communicative competence through of academic projects about
this, the Basic Standars of Competences in Foreign Languages ( 2006) says: “
the integration of cross-projects and cross-activities in the school offers many
opportunities for reading, writing and researching in differents areas such as
science, computer and art ”

In this way, while students can practice a new language, they being discover
the possibility that this language offers them as a tool to wide broader their world
and their knowledge as well.

In addition to this, (Magendzo, 2003, p.34) talks about importance of cross
curriculum as a tool to deal with the current society:
To achieve the aims of the curriculum, young people need to experience
opportunities to understand themselves and the world in which they live.
Cross-curriculum dimensions provide important unifying areas of
learning that help young people make sense of the world and give
education relevance and authenticity. They reflect the major ideas and
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challenges that face individuals and society”.
it means, that it is
necessary to keeping mind that cross-curriculum shows the student as a
proactive person which is able to face with social, ethic, economic ,
technologic and cultural problems by using their skills and personal,
social and cognitive dimensions.

This category evinces the significance to state an English syllabus under the
principles of enterprise project not only to learn a new language, but at the same
time to encourage learners to business world. The following are some excerpts
that exemplify their explanations:
Academic Coordinator of the Institution Dimas de Jesús Orjuela ( interview
October 15 2007). ¿De que manera considera que un syllabus de inglés suple
las necesidades de los estudiante docentes y de la institución?

“En este momento no hay syllabus de inglés,

por lo tanto nosotros

necesitamos un syllabus. Yo creo que el syllabus de inglés podría tener en
cuenta la visión empresarial, dado que ellos son conscientes que tienen una
empresa donde pueden comercializar sus productos. Por esta razón nosotros
creemos importante un syllabus enfocado en el énfasis del colegio”.

Academic coordinator of the Institution Dimas de Jesús Orjuela (interview
October 15 2007). In which way

an English syllabus supply the needs of

teachers and students of the Institution

“In this moment there is not an English syllabus. Therefore, we need a
syllabus. I consider that English syllabus should take into account the enterprise
vision, due to they are aware that they have an enterprise where they can trade
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their products. For this reason, we need a syllabus focused on emphasis of the
school”.

Psychologist of the Institution Cristina Pérez (Interview / September 16)
¿Considera que es importante implementar un syllabus de inglés como lengua
extranjera para transición teniendo en cuenta el proyecto empresarial del
colegio? ¿Por qué?

“…Es importante que los niños se interesen en un idioma extranjero el cual
le sea útil para trabajar en su proyecto

empresarial porque ellos pueden

interactuar en la comercialización de sus productos”.

Psychologist of the Institution Cristina Pérez (Interview / September 16 2007)
Do you consider important to implement an English syllabus for pre-school
grade taking into account the business project of the school? Why?

“… It is interesting that children are interesting on learning a foreign
language, which will be useful for working in their business project because they
can interact in the trading of their products”.

Concerning the latter comments, we can infer that implement a crosssyllabus in the institution is a needed that its must solve. So that, they are aware
of the importance to connect English cross-syllabus within business context.
Based on this (Magendzo 1999, p.28) says: “Developing a cross-curriculum that
supports enterprise help learners understand enterprise and develop
entrepreneurial characteristics, they should have opportunities across the
curriculum to take personal responsibility for their own actions through an
enterprise process”
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In addition, the children’s surveys were also a useful tool to confirm the
importance of English learning in order to promote their products taking into
account that pre-school learners had been in a business process during their
classes which allow them recognize how their products can be addressed to
another countries, Thus, the information obtained through survey helped to
demonstrate this statement. For example, in the question about the purpose of
English learning the 14 % of the students answered that they may use English
language for promoting their products (see APPENDIX E)
As presented in the chart, this general need category is structured into two
specific needs that deal with enterprises’ skills Enterprises’ and teaching Values.

1. ENTERPRISE’S SKILLS

The Syllabus design for the Academia La Salle San Benildo must be focused
on develop specific competences and sills to achieve with the purpose of the
course. For instance, Social and communication, problem-solving, and
teamwork skills. Therefore, enterprises skills have an indispensable function due
to through these skills learners can increase their sense of entrepreneurs within
a language environment.

Psychologist of the Institution Cristina Pérez (Interview / September 16 2007)
¿Qué Aspectos considera usted que son importantes para tener en cuenta en el
diseño del syllabus de inglés?

“ Yo creo que es fundamental que en el syllabus manejen competencias
enfocadas en la empresa, porque la educación empresarial no se trata de un
banco de conocimiento , se trata de fomentar entre los jóvenes la capacidad de
aceptar el cambio positivamente, mostrar iniciativa, asumir la responsabilidad y
gestionamiento entre ellos mismos”.
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Psychologist of the Institution Cristina Pérez (Interview / September 16 2007)
What aspects do you consider important to take into account an English syllabus
design?

“I think that is vital that the syllabus handling skills focused on enterprise,
because enterprise education is not about a bank of knowledge, it is about
developing young people's ability to embrace change positively, show initiative,
take responsibility and manage themselves”.
Through psychologist’s response we can infer that enterprise’s skills
permitted students to learn different kind of aspects related to business project
and also ways to find out information to improve their responses about it.

2. VALUES

Besides, it is worth to say that, we found in this specific one way to enhance
business project on values from early years, since children of the Academia La
Salle San Benildo children are in the process of developing sensibility, so they
need to learn values to be a integral business person. In addition, at this age
children start to establish relationships in order to share and to work in their
enterprises, based on this Charles Smith says "Relationships in the first six
years of life are extremely important and set the foundation for teaching values
to children".
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Student-teacher’s 1journal September 24 2007: “ I notice that they are throw
the food and the material given before and I decided that rather than punish
them was better to create awareness for them to comprehend the effort, value
and the process that exist behind the production of the things”.

In the next affirmation, student- teacher establish their point of view about
importance to teaching values at this age as well as about the teacher role as
creator of enjoyable environment. According to this, (smith 2000, p.36) said “For
very young children, the foundation for these skills is a strong, trusting,
supportive relationship with their peers. Teachers can offer developmentally
appropriate choices for the child to support his or her growing autonomy and
independence.

Student-teacher’s journal august 14 2007 : “I

strongly believe that it is

essential to teach values during the classes since they allow work in a warm
environment where children can share and to respect students’ opinions and
ideas but it will be could possible if teachers help to construct an appropriate
environment ” .

Furthermore, our proposal works on promoting the values in the classroom as
well as in the business project. The values will be immersed in the contents
proposed in the syllabus, it means during the class teacher will foster use of
social and personals values through the learning activities.

Principal of the institution Edison Finquitiva interview October 23 2007)
¿ Qué Aspectos considera usted que son importantes para tener en cuenta en
el diseño del syllabus de inglés?
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“ ... Y además es importante que el niño sea capaz de valorar no solo su
trabajo pero también el trabajo de los demás para que ellos puedan reconocer
el esfuerzo por hacer algo”.

Principal of the Institution Edison Finquitiva interview October 23 2007) what
aspects do you consider important to take into account an English syllabus
design?

“…It is also important that children can be able to appreciate not only their
own work but also the work of the others ones, in order to recognize the effort
for making something”.
As can be seen the learning and teaching of the values it is important in order
to encourage learners to be a respectful and integral person. This teaching must
start from childhood because at this age children are looking for the way to
interact and to share their own world with the others.

C. INTENSITY

The last general institution need is related to intensity, through our
experience in the practicum we noticed that, we did not have enough time for
teaching and the class was so short (around 1: 40 minutes) and this fact was a
point against to children’s acquisition.

In the next finding supports this point.

Academic Coordinator of the Institution Dimas de Jesús Orjuela (Interview
October 16 2007) ¿Qué Aspectos considera usted que son importantes para
tener en cuenta en el syllabus de inglés?

“….El tiempo es otro punto que debemos trabajar , porque en este año
solamente se ha trabajado las dos horas de inglés que ustedes han estado
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trabajando, y es necesario unas 5 o 6 horas de clase mas para que este
aprendizaje sea significativo tanto para ustedes como docentes como para los
niños…”.

Academic Coordinator of the Institution Dimas de Jesús Orjuela (Interview
October 16 2007) what aspects do you consider important to take into account
an English syllabus design ?

"…. Time is another point we should work, because in this year we have
worked only two hours of English class, which you have been working, and we
need to work 5 or 6 hours of English class in order to this learning will be
significant both for you as teachers and for children…".

We could see that this aspect did not help to improve the students learning
because children in this stage need to foster the knowledge constantly, and
when they are learning another language ( in this case English) this point
becomes essential.

There were a lot of classes that we could finish the activities planed in the
lessons plans, although, there were many cases where children spend much
time doing some activities that others, the snacks time was so long and some
cases the activities were too long.

For instance, in the class related to weather children did a mini-presentation
showed the different kind of clothe that they may use taking into account the
weather Student-teacher’s 1journal September 24 2007: “…. I couldn’t to finish
the activity for today because the time was so short; I think that if we had much
time the results will be better”.

81

Children also gave us information about the intensity through their answers
given in the surveys, because all 30 students said that they wanted to study
more hours because they were aware that the time was not enough to carry out
all the activities proposed in the lesson plan. (appendix E ),based in this, we
strongly believe that this proposal could generate a positive change in the
general curriculum, since through this research we realize that low intensity is a
obstacle to learn in all levels. Consequently, we also want that this proposal
become a strength foundation in order to increase the classroom hours in the
institution.
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8. NEEDS ANALYSIS

In order to follow up with the process of identification of needs, we created a
general chart that shows a list of some of the most relevant needs that emerged
from data collection as well as the decisions that were taken based on this. This
decisions will be the key to create our scope sequence for the institution.
Therefore, the following chart will present the decisions that we taken through
the findings. These decisions were taken into account to state the syllabus
proposal for the academia la Salle san Benildo.

Table 3. Decisions taken in the Needs Analysis Process.

SPECIFIC NEEDS

DECISIONS

1. The importance of teaching and Encourage the activities to increase in
learning English in early years.

various interrelated areas – physical,
social,

emotional,

cognitive,

and

linguistic. In order to address the full
range of each child’s developmental .
syllabus for pre-school should provides
opportunities

for

learning,

self-

expression, and self discovery in a
variety of areas all of them related with
the business project, for example, in
music,

drama,

games,

language

activities, and cooperative business
activities with peers.
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2 Type of Approach

•

Use the meaningful learning
approach in order to create real
experiences in the learning
environment where they can
experiment and discover things that
can be related to their own
experiences and the world around
them.

3. Type of Syllabus

•

Functional syllabus

4. Areas of knowledge, Skills and Contents (focus on Enterprise)
Competences to develop

-

Establish

friendship

and

Social

Relationships
- Promote the enterprises skills
- Encourage the learning through the
arts, motivate creativity.
-Learning

activities

that

foster

communicative competence
5. Learner-centered strategies and -Fostering their sense of responsibility
activities based

and consideration for others, selfconfidence independence and selfcontrol
-Helping students develop their ability
to effectively communicate in a variety
of real-life contexts.
-Develop their knowledge through
curiosity
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6. Work on projects

•

Work on project works at the end
focused on business project which
involve all the contents in each
term.

7. Enterprises’ skills

•

skills that allow develop the
enterprises formation among
learners through different activities.

8. Teaching Values

•

Emphasize on values for life and
work in every class.

9. Intensity

•

Increase intensity hours for
obtaining a positive results.
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9. SYLLABUS : PEDAGOGICAL INTERVENTION FOR PRE-SCHOOL
GRADE AT THE ACADEMIA LA SALLE SAN BENILDO

9.1 OBJECTIVES

9.1.1. General
•

Create an English syllabus for pre-schoolchildren taking into account
enterprise vision of the institution as vehicle to face on the current
society.

. 9.1.2 Specific

•

Encourage children to use English as tool to express their likes, interests,

hobbies, and daily life and making use of their creativity within a

business

environment.
•

Foster a spiritual, moral, cultural and physical awareness among children
through activities proposed in the scope sequence.

•

Lead

children

through activities which can help them to encourage

perspectives in a business vision.
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9.2 NEEDS

Pre-school children must set up goals to fit individual needs and wishes by
reflecting social objectives as well as academic, professional or occupational
interests. Our proposal is focused on five areas according to the needs analysis.

Using language: describing objects, events and relationships
•

Active learning: manipulating, transforming and combining materials

•

Developing logical reasoning : learning to label, match and sort objects

•

Understanding time and space; recalling and anticipating events, learning
to find things in the classroom
9.3 APPROACH

Taking into account that the Academia la Salle San Benildo has adopted
mediation meaningful Learning approach developed by Ausbel and Novak
(1983)as their main approach and based on needs analysis, we decided to
propose this approach in our research project. This approach basically, allows
giving systematic, coherent and particular explanation designed to teach
students metacognition, so when students understand general concepts, the
specifics of the information is learned easier and become more meaningful.
According to this, (Ausbel 1983, p.79) said “This theory is easily applicable to

second language acquisition, but transcends a singular application, to
application across educational domains because the new knowledge that
relates to what one already knows and that can easily retained and applied in
the future”. Therefore, mediation meaningful learning is a useful approach that
involves children’s previous knowledge with the news knowledge achieved.
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In addition, mediation meaningful learning is a process of developing
understanding through problem-solving and critical reflection. In other words, this
approach is an active process which searches that learning to be most effective
and efficient. As a result of this, learners are engaged in learning by doing.
According to Jonassen, et al. (1999), who provides us another concepts about
meaningful learning:

•

Active (manipulative): We interact with the environment manipulate the
objects within it and observe the effects of our manipulations.

•

Constructive and reflective: Activity is essential but insufficient for
meaningful learning. We must reflect on the activity and our observations,
and interpret them in order to have a meaningful learning experience.

•

Intentional: Human behavior is naturally goal-directed. When students
actively try to achieve a learning goal that they have articulated, they
think and learn more. For students to experience meaningful learning,
they must be able to articulate their own learning goals and monitor their
own progress.

•

Authentic (complex and contextual): Thoughts and ideas rely on the
contexts in which they occur in order to have meaning. Presenting facts
that are stripped from their contextual clues divorces knowledge from
reality. Learning is meaningful, better understood and more likely to
transfer to new situations when it occurs by engaging with real-life,
complex problems.

•

Cooperative (collaborative and conversational): We live, work and learn in
communities, naturally seeking ideas and assistance from each other,
and negotiating about problems and how to solve them. It is in this
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context that we learn there are numerous ways to view the world and a
variety of solutions to most problems. Meaningful learning, therefore,
requires conversations and group experiences.

According to these concepts, we adopt this approach in our proposal due to it
provides important contributions in the teaching and learning in pre-school grade,
so it is based on children’s needs and wants. This approach is focused on the
individual learner in combination with pedagogical strategies and activities that
incorporate the knowledge about how students learn. For this reason, meaningful
learning allows students to discover their knowledge by themselves, taking into
account students' past experiences, cultural backgrounds, interests, capabilities,
and understandings are accommodated in learning experiences. Consequently,
this approach is the most suitable for pre-school children at the academia La
Salle San Benildo, so that, it is not only supports the principles of learnercentered, but it also sheds light on the dynamics in a business project through the
activities that encourage learners to manage enterprise context.

9.4 KIND OF SYLLABUS

Our syllabus proposal uses a functional syllabus. So that, this kind of
syllabus aims to learn and recognize and express the communicative functions
of language and the concepts and ideas it expresses. In other words, this kind
of syllabus is based more on the purposes for which language is used and on
the meanings the speaker wants. Therefore, instructional programs should be
built around functional activities that involve skills of immediate usefulness to
students and employ teaching materials which are real. For example (e.g. Make
a “scale model of city” using recycling materials explore a variety of tools,
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materials processes of their own choice to create visual art forms in familiar and
new ways ).

Furthermore, this kind of language view is quite useful in English learning not
only for the application, but also to develop communication. According to
(Yalden, 1987, p.47) the term “language functions” has been used in applied
linguistics to refer more frequently to the communicative, interpersonal
dimensions of language than to the more purely expressive ones”. Besides, in
language teaching many courses were built around this functional view
especially in the field of EFL because the learners can improve their level
through techniques that can encourage them to increase their level in this
language. Thus, a functional syllabus it is a vehicle to improve skills and
competences related to learning a foreign language.

To sum up, Halliday (1975) recognizes the importance of language in the
development of a child as a social being and serves as a guide to integrate
language arts and social studies curricula, he said that, language is multifunctional and is a response to society's demand. Thus, in order to create a
functional Syllabus it is necessary to take into account their principles which are
based on the premise that communication is meaningful behavior in a social and
cultural context that requires creative language use rather than synthetic
sentence building

9.5 TEACHER’S ROLE

Teachers have many roles according to the meaningful learning approach.
One of them is as a facilitator; the teacher provides rich environments and
learning experiences needed for collaborative study. As a guide that
incorporates mediation, modeling, and coaching. Besides, he must promote the
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communication process among learners as well as he must be a needs analyst.
Furthermore, it is necessary to take into account that pre-schools’ teacher at the
Academia La Salle San Benildo must become one of stimulating and supporting
activities that engage learners in an enterprise vision, also teacher must be
comfortable that this thinking may transcend their own insights. For example,
Teachers could support pre-school learners’ development of social competence
and emotional maturity by modeling problem solving and alternative ways to
manage conflict and by affirming positive choices (e.g. teachers can provide
models for problem solving. As children investigate possible solutions, they
begin to develop an understanding that there is often more than one way to
solve a problem and that problems can be solved in collaboration with others.
Teachers provide opportunities for children to highlight and describe the various
ways they solved the problem).Therefore, teachers play an important role in
students lives, since young children who develop a positive business awareness
early in life become more successful learners later in life.

9.6 STUDENT’S ROLE

One important student role is that of explorer. Interaction with the physical
world and with other people allows children to discover concepts and apply
skills. Children are then encouraged to reflect upon their discoveries, which are
essential for the student as a cognitive apprentice. Pre-school’s learners of the
Academia La Salle San Benildo must become producers of knowledge, capable
of making significant contributions to the business

world's knowledge.

Accordingly, children can use problem-solving skills, aesthetic and creative skills
as well as enterprises skills in order to improve a business environment (e.g.,
Students must be able to create a store gift using different kinds of materials, in
order to achieve this , children choose materials , share opinions with their
peers , resolve difficulties etc…). Thus, the main role of future entrepreneurs is
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to be a creative person who will be able to make discoveries, solve problems,
work as a team to be a proactive citizen in the society.

9.6.1 STRATEGIES
Teachers can encourage pre-school learners to become purposeful, life-long
learners using a variety of instructional strategies. Many of the teaching
techniques listed below contain similar features and overlap one another in
function and design and are focused on Learner-Centered and enterprise
project.
•

Problem-Based Learning. Children are challenged to learn by working
cooperatively to find solutions to real-life problems. Curiosity and interest
in the process occurs naturally as students work in teams to solve
authentic dilemmas related to their business project.

•

Inquiry/Discovery Methods. Asking puzzling questions sparks students'
mental stimulation and quickly gets them thinking critically. Once a
situation has been presented, pre-school’s learners gather information by
formulating their own questions. They then research answers in
cooperative groups, pairs, or individually.
A less complicated form of inquiry involves a questioning format whereby
students ask the teacher questions they have formulated and make
educated guesses. Similar to the popular children's game, "20
Questions," the teacher may say: "I'm thinking about a form of
government." The students may then ask yes or no questions to discover
the correct response.

•

Inductive Methods. Like inquiry strategies, inductive models of teaching
begin with a question or series of unknown facts or concepts and move
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toward known information. Children search for answers to these
"unknowns" in an active fashion. Instead of lecturing, pre-school teachers
take on the role of facilitator or coach when using inductive methods.
•

Role-Play. Role-play situations require students to step out of the
confines of traditional roles and take on the characteristics of someone
else. Role-play encourages creativity and high levels of thought on the
part of the children. Therefore, This strategy is most successful when
students are given time to research the character they must portray in this
case as a future entrepreneurs.

•

Simulation. Similar to role-play, simulations involve approximating real-life
scenarios in the classroom. Students are involved in the reproduction of
possible situations. Simulations often include scripted representations
that enable learners to closely experience world events. For instance,
students set up in the classroom like a bank where they can explore
different roles within this place.

•

Cooperative Learning. Working together in pairs or small groups to
collaborate on a specific task benefits students socially as well as
cognitively. Pre-school learners depend on each other to reach their
goals and practice social interaction, enterprise, communicative skills etc.
Activities such as K-W-L charts; Think Pair Share partners; and the
formation of "expert groups" of students, created to teach fragments of
materials to other students, are examples of learners working together
toward a common goal.

•

Student-Produced Responses. The creation of products that reflect the
knowledge and information constructed by students is one of the focal
points

of

learner-centered

instruction.
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Pre-schools

students

are

encouraged to show the outcome of their insights by generating an
original product.
All in all, these strategies are suitable for pre-school learners, so that these
kinds of strategies encourage learners to develop their thought, competences,
skills within the classroom because all of them are based on under principles of
learner-centered, business project, meaningful learning approach. Therefore,
these strategies are suitable for create an business environment where learners
can share their ideas and develop their entrepreneur profile.
9.7 ACTIVITIES AND ROLE OF MATERIAL IN PRE-SCHOOL GRADE
This section contains a selection of activities which teachers of the Academia
La Salle San Benildo can use in order to link course content related to
institution’s business project and the English learning process. So, these
activities are focused on to promote children’s enterprise skills and competences
in various areas, they promote the learning and support the activities. For
example: Text-based material is designed to support the learning in this level
(visual cues, pictures,…)

tasked-based materials (role plays, games,

simulations) typical exercises handbooks, cue cards, activity cards, jigsaw and
realia. These kind of materials allow children to explore language and to
communicate their thinking and learning in meaningful ways to both the teacher
and their peers. Teachers make decisions about the use of materials and the
focus of their teaching that are based both on the learning expectations and on
their observations of the children’s needs, and they create an environment that
supports language learning and literacy in many ways.

According to children’s learning process we identified some areas that are
the basis for the activities such as:
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•

Activities to encourage self-awareness

•

Activities for developing social competences

•

Activities promoting the cultural awareness

•

Activities to encourage communication skills

•

Problem-solving skills and analytical skills

•

Activities to encourage perceptual and motor skills and activities

to

promote the enterprise formation

According with these areas we adopted the activities for specific purposes of
learning RICHARDS (1986)

1. Pedagogical tasks: are designed to trigger second language learning
processes and strategies. Examples of tasks of this kind:
• Jigsaw tasks
• Information-gap tasks ( visual cues, pictures)
• Problem solving tasks
• Decision making tasks
• Opinion exchange tasks

2. Real-world tasks: are designed to practice those activities that are found to
be important in a needs analysis and that turn out to be important and useful in
the real world Nunan (1999). A real world tasks appears as a useful component
and a complement of this kind of syllabus and methodology; it has yet to be
widely adopted as a unit of a syllabus design. These have been specially
designed to facilitate second language learning and one in which tasks collected
through need analysis, (Gebhard 1996, p.97) gives more examples of authentic
materials EFL, ESL teachers have used.
95

Some of his examples, which may serve as source material for lesson
planning, are shown below:
•

Authentic Listening, Viewing Materials -- TV commercials, cartoons, news
clips, movies, soap operas, professionally audio taped, short stories ,
songs, and sales pitches

•

Realia (_Real world objects) Used coins and currency, folded paper, wall
clocks, phones, Halloween masks, dolls, and puppets, to name a few.

•

Authentic Visual Materials -- slides, photographs, paintings, children’s
artwork, stick-figure drawings, wordless street signs, silhouettes, pictures
from magazines, ink blots, postcard pictures, wordless picture books

Furthermore, it is important to connect both real world and pedagogical tasks
due to teachers can take advantage of these to cope with needs and interests
of the students to reinforce the business project.

9.8 METHODOLOGY

The methodology proposed should be the most suitable for pre-school
children. So that, it calls the students attention and interests so they can use
their imagination and creativity to enjoy the courses. According to (Prabhu,
1987, p87) defines a task as “An activity which requires learners to arrive at an
outcome from given information through some process of thought, and which
allows teachers to control and regulate that process”. It is based on tasks and
projects that are useful for them. With these tasks, students can put into practice
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many language elements worked in the classes, in a useful and enjoyable way
and developing the skills and competences available for them.

With tasks and projects related to enterprise facts and children’s lives and
with their interests, for example cartoons, games, movies, computer (e.g. etc.
Projects state a general goal for example a (to create a college wall in order to
choose the enterprises’ poster, promoting communication among them).
Therefore, this kind of methodology

helps teachers to foster students in a

process where they can practice all the skills and practice the language in
different common situations within a business environment.

9.9 ASSESSMENT

The assessment is an essential part in the children’s learning because thanks
to this teachers should make decisions about the kinds of support, instruction,
and materials they need to improve their knowledge. In addition,

It is has

always part of the early childhood process because it provides continues
feedback between educators and learners finding what children have gained
from a particular course of study or activity, keeps a balance in all areas of the
curriculum.

(Audrey Curtis 1998, p245) says about the importance of assessment
“...Provided a diagnostic reason, e.g. what is the child’s present state as a
learner? What are her strengths and weakness? How they cope with any given
task, and even more important, if she cannot cope with the task, what are the
reasons for her failure”. According to this through the assessment teachers can
identify student’ lacks and strengths for improving their abilities and
competences in a process of learning.
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The assessment of children’s progress is part of procedure that includes both
the teacher and the learner as active participants thereby making it a
collaborative effort that is used to support meaningful teaching and learning
within the classroom. The act of assessing a student becomes integral to the act
of teaching a student.

According to the nature of this syllabus proposal we choose the “ baseline
assessment” as type of evaluation.

The purpose whether baseline assessment is to:
•

Identify the child’ strengths and weakness

•

Enable the teacher to plan appropriate teaching and learning activities to
meet the child’s needs

•

Identify the child’s individual learning needs, including special educational
needs

•

Provide information that will inform parents about their child’s learning
and progress

It is important to bear in mind other elements within this kind of assessment.
According to the nature of the skills and knowledge being assessed students are
usually asked to demonstrate learning by creating a product, such as an
exhibition or oral presentation, or performing a skill, such as conducting an
experiment or demonstration which will be evaluated through observation .
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Portfolio and Observation Assessment

Portfolios is another kind of assessment which we adopted in our proposal
due to that through these teachers can realize the students’

learning process

in an academical period. Besides, teachers using portfolios require students to
review their work and select items that best demonstrate that learning objectives
have been met. So that, including the processes they have used to meet their
goals. Portfolios can be paper-based, computer-based, or a combination of both.

Observation: Another kind of assessment that we used in our proposal was
related to Assessment based on observations. Taking into account that this kind
of assessment is the most powerful tool available for pre-school children at
the Academia La Salle San Benildo because through observation teachers can
have close relation with the learners that allows them evaluate in a depth way.
As (Audrey Curtis 1998, p.267) claim “through observations teachers can begin
to ask the very pertinent questions –can the child do this particular task and how
does the child go about the task so that it can be seen why that particular end
result has been achieved?” .

INSERTAR SCOPE SEQUENCE -----------------
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CONCLUSIONS

Based on our research project, we found that this proposal for creating a
syllabus for English learning in pre-school grade evidenced that there are
important aspects such as: syllabus development taking into account their
business project, the communicative competences and skills that they have to
develop in this level. Therefore, as a conclusion of this we could see:
•

Children in pre-school are able to develop a business mind in the English
class if they are involved in meaningful activities in the class.

•

To foster the language development necessary, syllabus should be rich in
language-oriented activities and resources that build on prior knowledge, that
are relevant to the lives of young children.

•

Provide opportunities for thinking, problem solving, and experimenting, but
also it is necessary to say that the quantity of freedom given to child to make
their own activities will depend on the motivation given by the teacher giving
children opportunity to choose the activities which would be positive part of
encouraging them to learn.

In addition, this work is an important aid to enhance and to encourage the
enterprises vision. Taking into account that we are working for creating
awareness in young children, since in this stage we are doing foundations in
their knowledge which will be essential in further years. The foundations of
language development begin to be established at birth and continue to be built
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through interaction and communication with adults and other children at home,
in child care, in the community, and in the school.
Syllabus development allows us say that the contents are related to promote
the enterprise goals. So, it is necessary to keep in mind that it is vital to create
awareness in young children about develop sensibility in the enterprise, given
that in this stage they are in a process to know and comprehend what is the real
meaningful of things and it is one of the purposes of this cross-syllabus.

Furthermore, in order to know and manage a foreign language is a great tool
for developing the knowledge and vital to interact with other communities that
will open new ways to see and make things, we hope that the students can
recognize the English language as tool in order to cover their enterprises’ needs
and interest, because for children of Academia La Salle San Benildo it is
essential to know a foreign language in order to promote their products.

All things considered, we can say that not only a cross-syllabus there will be
based on their enterprise vision for teaching English as a foreign language, but
we also hope that teachers and students find a tool and an answer in this
work, which pretend give them a syllabus that cover their expectations in a
simple and functional way.
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PEDAGOGICAL IMPLICATIONS

This research project is an important aid to support the learning and teaching
process, for this reason it demonstrates the advantages and benefits between
an effective integration of a Cross-syllabus focused on enterprise vision and
teaching and learning English as a foreign language within pedagogical
contexts. Taking into account that the current world demands proactive citizens
that contribute of raising of the society. Thus, this syllabus allows students
understand their role within enterprise in their community.

In the same way, this project can offer opportunities by changing points of
view

about children are able to use English in a business project through

different contexts where they can give their enterprise knowledge not only in the
school, but also outdoors. In addition, students can consolidate enterprise
criteria by using them as a tool to be competitive in the world. Therefore, this
cross-syllabus present clear possibility to face on the actual educational and
economical requirements from learners as future entrepreneur because this
syllabus gives them ways to develop competences and skills in a enterprises
context.

All in all, it is worth to say that through this syllabus proposal there are many
people that can take advantage of it. For example, people which are involved in
the language teaching field, students ,parents , researchers in the teacher
process, entrepreneurs and institutions that manage under

principles of

enterprise vision. Besides, this cross-syllabus allows them to develop another
important competences focused on improve their communicative, social,
aesthetic, creative abilities as well as enterprise skills.
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APPENDIXS
APPENDIX A
Survey for pre-school children at the Academia La Salle San Benildo
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APPENDIX B
INTERVIEWS
ENTREVISTA EDISON FINQUITIVA Rector de la Academia La Salle San
Benildo (Spanish Version ( applied))
•

¿Considera que es importante implementar un syllabus de inglés como
lengua extranjera para transición teniendo en cuenta el proyecto empresarial
del colegio? ¿porque?

Hay dos factores que lo hacen importante la primera es que la educación
publica a partir del año pasado quedo bajo el auspicio del concilio Británico en
lo que tiene que ver con la formación de tal manera que los niños de temprana
edad

tienen que estar capacitados en el uso de una lengua extranjera

específicamente en ingles precisamente para ajustarse a las posibilidades de
acceder la información a la que no podían acceder fácilmente.

Por otro lado en lo que tienen que ver con el proyecto educativo institucional
el ingles es una necesidad por cuanto es el idioma comercial de la actualidad la
mayor parte del material académico en lo referente a con las áreas bancarias,
comerciales y empresariales están en un mayor porcentaje en inglés.
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APPENDIX B

INTERVIEWS
ENGLISH VERSION

INTERVIEW TO EDISON FINQUITIVA ( Principal of the Academia la Salle San
Benildo )

Do you consider important to implement an English syllabus as a foreign
language for pre-school grade taking into account the business project of the
Institution) Why? “…there are two factors that make this project important, first
of all the public education is since last year under the auspice of the British
council which looks for forms of education that enable children of early age to
get qualified in the use of a foreign language, specifically in English. To be more
precise, they provide more and better possibilities to access information that
they these children could not easily get by themselves…”

On the other hand about the Institutional Educative Project. English language
is a necessity because it is the current business language because most of the
academic material about banking, trade and business fields are in a better
percentage in English and

nowadays from

publishing translations are in English.
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today in terms of immediate

APPENDIX C

STUDENT-TEACHER JOURNAL

Reflection 1
DATE 04-09-07

DESCRIPTION OF THE CLASS

As all class, this began at 8:20 in the morning, the students like in other
opportunities, greeted me affectionately. After these greetings, I gave some
instructions in order to clarify the class activities, instructions such as to
remember the topic of the last class, to learn the new subject and make the
activity according the topic.

After that I began saying them pay attention since in this course the indiscipline
is a point against the development of the class, owing to some students are
concentrated but they loose their attention on account of the undisciplined
students. Follow the instructions I start with a background of the last class, I
asked questions such as: how can I say “cabello, nariz, boca, ojos etc”, some of
them answered the questions and the other students began to participate,
because they felt stimulate for their classmates.
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ACTIVITIES AND SPEAKING After that I began the students for each table of
work and all of us repeating the parts of the body while they colored. In this
moment Nicolas with two classmates were promoting the indiscipline as in other
opportunities, I spoken with them, I tried to persuade them in order to improve
the development of the class but this didn’t serve as anything.
The activity finished then I qualify the activity, next I draw the parts of the body
on the table and while I pointed out these and the students said the name of
each one. At the end of the class while the students taken their lunch, Nicolas
with John Eider and Francisco continued with the indiscipline I told with them but
it was useless. Nicolas broke the work of one of him classmates, it was so
terrible then I said to Nicolas that he couldn’t go to break as the other students
then he began to cry and after he knocked me.
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APPENDIX D

Surveys for pre-school children statics results

1. DO YOU LIKE
ENGLISH

YES

NO

30

0

YES

NO

LANGUAGE
2. HAVE

YOU

EVER STUDIED 4

26

ENGLISH
BEFORE?
3. WHY
USE

DO YOU To listen To travel To learn

To trade my

ENGLISH to Music

products

LANGUAGE
4. WOULD

6
YOU

LIKE TO STUDY

YES
30

2

8

NO
0

ENGLISH MORE
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14

TIME ?

APPENDIX E

SURVEY FOR PRE-SCHOOL STUDENTS (CHILDREN BETWEEN 5 AND 6
YEARS OLD) STATISTICS RESULTS (GRAPHICS)

Graphic No1

DO YOU LIKE ENGLISH
LANGUAGE?
NO
0 students
0%

yes
NO

YES
30 students
100%
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NAME

OF

THE

RESEARCH

PROJETC:

CHILDREN
BROADENING
MINDS
FOR
FUTURE
ENTERPRISE. PARTICIPANTS: 30 Students of

Pre-school grade of the Academia La Salle San
Benildo. TECHNIQUE USED FOR DATA
COLLECTION: Surveys

Graphic No2

HAVE YOU EVER STUDIED ENGLISH
LANGUAGE BEFORE?
YES
4 students
5%

NO

yes

NO
26 Students
95%

NAME

OF

THE

RESEARCH

PROJETC:

CHILDREN
BROADENING
MINDS
FOR
FUTURE
students of
ENTERPRISE. PARTICIPANTS: 30

Pre-school grade of the Academia La Salle San
Benildo. TECHNIQUE USED FOR DATA
COLLECTION: Surveys
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Graphic No3

WHY DO YOU USE ENGLISH LANGUAGE ?

6 Students 20%
2 Students 7%
14
students
46%

To listen to music
To travel
To learn
8 students
27%

NAME

OF

THE

To trade my products

RESEARCH

PROJETC:

CHILDREN
BROADENING
MINDS
FOR
FUTURE
ENTERPRISE. PARTICIPANTS: 30 students of

Pre-school grade of the Academia La Salle San
Benildo. TECHNIQUE USED FOR DATA
COLLECTION: Surveys
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Graphic No 4

¿WOULD YOU LIKE TO STUDY ENGLISH
MORE TIME ?
0 Students , 0%

no
yes

21 Students
100%
0

5

10

15

20

25

NAME OF THE RESEARCH PROJETC:
CHILDREN BROADENING MINDS FOR FUTURE
ENTERPRISE. PARTICIPANTS: 30 students

of Pre-school grade of the Academia La
Salle San Benildo. TECHNIQUE USED FOR
DATA COLLECTION: Surveys
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10. SCOPE AND SEQUENCE FOR PRE-SCHOOL AT THE ACADEMIA LA SALLE SAN BENILDO

FIRST TERM: Developing sensibility among students in order to create an integral future business

person

LANGUAGE FOCUS
FUNCTIONAL

LANGUAGE
FUNCTION

LANGUAGE PATERNS

Greeting
to asking and
giving
information

Hello, Good morning, Task : ESTABLISH FRIENDSHIP WITH GREETINGS
Good
afternoon, (RWT)
Good bye, boy, girl,
Learners will be able to introduce themselves in
student, teacher
different social meetings.
-How are you?.
• Learners recognize the vocabulary through
greetings and information about themselves
- She is my teacher,
- I’m a boy, I’m girl,
• Students will interact by producing simple
-they are students,
conversations related to personal information.
-I am Juan.
• Students will explore different roles of people
in a short conversation.

Baseline observation: during the
daily routine focus on behaviors,
oral communication

She is my mother,
He is my father, This
is my brother, She
is a baby,

Baseline observation: during the
daily
routine
focus
on
Comprehension:
Responds
to
others’
communication
with
appropriate
actions
or
communicative reply.
Portfolio

LEARNER-CENTERED TASK

CLASSROOM ASSESSMENT METHODS

UNIT
stories
family

2

telling UNIT 1
about GREETINGS MY FRIENDS

UNITS

Introducing
My self

Introducing
my
Family

Who is he? He is my
father.

Task : BULLETIN BOARD “MY FAMILY LIFE”
(PT)
Give general information related to members of
their family through a bulletin board.
• Students will be able to understand simple
questions about their family.
• Interchange opinions about a bulletin board of
their families,
• Students will be able to identify vocabulary
about their family member

Portfolio

UNIT 3
DESCRIBING MYSELF
VALUE

Asking
for PART OF THE FACE:
description
my hair, my eyes,
of someone
my nose, my ears,
my mouth.
Expressing
feelings
PART OF BODY:
head, shoulder, arm,
my hand, my leg,
knee, foot., my
fingers
This is my head
I am Happy, he is
sad

Task : PUPPETS’ PRESENTATION, “I AM
HAPPY WITH MY BODY” (PT)
Students will be able to ask for a description
of someone (personality and physical
appearance)
•
•

Learners will identify parts of the body and
face through (hand rhymes, vocal sounds,
songs and short monologues).
Students will be able to name feelings that are
expressed in facial expressions through a
puppets’ presentation.

Baseline observation: during the
daily routine (focus on behaviors,
use language to talk about their
thinking, to reflect, and to solve
problems /Self-Awareness and SelfReliance.
Portfolio

love myself and others , I can create a sensitive way to recognize my self as a future
businessperson.

FINAL PROJECT: At the end of the term students have to do puppets that represent themselves and their family nucleus and
they will describe them.

SECOND TERM Developing creativity in order to demonstrate awareness of ways of making products and the value of team WORK
LANGUAGE FOCUS
FUNCTIONAL

Language function

LANGUAGE PATERNS

-Decision making
- Expressing ideas

Eraser, glue, stick,
pencil.

LEARNER-CENTERED TASK

CLASSROOM ASSESSMENT

UNIT 5 DESCRIBING AND
PROMOTING MY PRODUCTS

UNIT 4 USEFUL TOOL S

UNITS

VALUES

crayon,

Task: MAKING THINGS WITH MY HANDS (PT)
Learners will create different kind of things with
their hands and they will share opinions and
ideas about the most appropriate way to make
them and the process. .

-I cut with my scissors
-This is a ruler
My school, the table, the
crayon, my chair, the window,
the door, the roof, board.

-Decision-making
.-Expressing ideas
and describing.

(shape, size, color)
This is a square, a triangle, a
circle, this is a rectangle

•
•

Students will improve making things with their
hands
Students will express their feelings in the
process to do things by themselves.

Task: MAKING MY ENTERPRISE POSTER PT
Draw posters through different kind of materials,
textures, shapes and, sizes for developing .
aesthetic and creative skills.

Sizes: this is big, small,
medium, long, short.

•

The circle is blue, my pencil is
yellow, green, the triangle is
red, purple the rectangle is

•

Students will be able to share ideas among them
about what kind of materials, shapes, sizes they
could use for making their enterprise poster.
Students will be able to create a poster with
different kind of material.

Baseline observation: during the
daily routine focus on
•
teamwork, Value interactivity
formation
•
Demonstrate an awareness of ways
of making and keeping friends
(e.g., sharing, listening, talking,

helping; entering into play or
joining a group with guidance from
the teacher)

•

Portfolio

Baseline observation: during the daily
routine focus on
•
Demonstration an awareness of
personal interests and a sense of
accomplishment in visual arts.
•

Portfolio

black,

To Share with others. I can work in teamswork, and interchange ideas with my classmates for developing products.

FINAL PROJECT: At the end of the term students have to create a college wall in order to choose the enterprises’ poster,
which will be showing at the end of the year in their funny business mall.

Third term: Emphasizing the roles people play in the local economy and engages students
with activities about, wants , jobs, and skills.
LANGUAGE FOCUS

UNIT 7 I WANT TO BE
A DOCTOR

UNIT 6 MY CITY

FUNCTIONAL
UNITS

LANGUAGE
LANGUAGES
LEARNER CENTERD TASK
FUNCTION
PATERNS
-Asking
for Stores,
hospital, TASK: TO CREATE A LITTLE CITY IN THE
directions
restaurant,
school, CLASSROOM WITH REAL MATERIALS PT
-Expressing
bank,
mall, police
Learners will work with real materials for
ideas
station,
church,
creating a little.
-Describing
Citizenship
• Students will be able to ask simple questions for
-This is my house,
direction, for information, for help in
-The church is big
understanding something (e.g where is the
bank, where is the school)
• Students will be able to recognize vocabulary
through the activity “city life.”
-Inquiring
-Expressing
likes and
dislikes,
desires

Policeman officer,
salesman, doctor,
fireman,
entrepreneur.
-I want to be
Doctor.
-She is a nurse.

•

Baseline observation:
during the daily routine
(focus on:
• Comprehension:
Responds to others’
communication
with
appropriate actions or
communicative reply.
• Portfolio

Baseline observation:
during the daily routine
focus on:
Students will be able to show professions • Personal and social
through a collage..
development
Students will be able to make a collage using • Work individually and
magazines and newspaper
with others,
Learners will ask simple questions to their • Portfolio
classmates what he / she wants to be in the
future

Task: I WILL MAKE A COLLEGE OF MY
PROFESSION PT

a •

ASSESMENT

UNIT 9 I’LL GO SHOPING , STORE
GIFT

UNIT 8 ILL GO AT
CAFETERIA OF MY SCHOOL

-Asking
help

VALUES

for Breakfast: I like milk, Task: I AM GOING TO THE CAFETERIA
I love eggs, and I RT
Learners will be able to interact in a real
drink orange juice,
context for expressing desires.
-Decision
- cheese, bread. coffee,
making
chocolate.
• Students will be able to use gestures
-Expressing an Lunch: I eat meat,
to communicate needs.
Opinion
fish, chicken, I hate
• Learners will be able to ask simple
vegetables, potatoes ,
questions for obtaining information
rice.
about foods and drinks (e.g How much
-Thanks
cost cookies ? , Do you like Yogurt?)
-How much cost.... ?
-your welcome

Baseline observation:
during the daily routine
focus on:
• Speaking:
Uses
gestures,
sounds,
words, sentences to
convey wants and
needs, or to express
meaning to others and
resolving problems
• Portfolio

Task: I’m shopping in the store gift. RT
Pants,
Skirt, dress, and PT
socks, blouse,
Students will Set up a store gift in the
classroom. Using toys, clothes, play money
Cars, balls, dolls, Kite
and a cash register
-I like my shoes
brown
• Learners will be able to use gestures to
-My T-shirt is red
communicate likes and dislikes
- I don’t like this
• learners will be able to ask / tell about
dress
the general cost of gift items
• Students will be able to create a store
gift using different kinds of materials.

Baseline observation:
during the daily routine
focus on:
• Speaking
uses
gestures,
sounds,
words, sentences to
convey wants and
needs, or to express
meaning to others

-Asking
for
information
-Describing
Products
-Likes and
dislikes
-Offering help

•

Portfolio

RESPECT AND HONESTy , I learn that with these values, we will can work , in an environment of confidence

FINAL PROJECT: Make “scale mode” of city taking into account places, professions(using real materials in order to explorer
a variety of tools, processes of their own choice to create visual art forms).

FOURH TERM: Acquiring knowledge, enterprises skills and values that enable for students to analyze
and reflect on their place in a society.
LANGUAGE FOCUS

UNIT 11
DESCRIBING
FAVORITE ANIMAL

MY

UNIT 10 ILL GO AT THE BANK

FUNCTION
AL UNITS

LANGUAGES
FUNCTIONS
-Asking for
information
-Offering help

LANGUAGES PATERNS

LEARNER –CENTERD TASK

Numbers from One to Ten and Task: I AM DINING OUT
Students will be able to set up
bills, coins, saving,
a bank in the classroom in order
to identify bank locations.
-May I help you?
-There are three coins

•

-I have 4 bills
•

-Inquiring
-Expressing ideas

Dog, Bird, turtle, fish,
-A little rabbit,
-I love my cat.
Duck, pigs, cow, ducklings, horse,
rooster, hen, chicken, lamb.

Students will explore different
roles of people in a short
conversation such as employer
bank and customer.
Learners will separate coins
into piles by color and size and
discuss their value.

Baseline
observation:
during
the
daily
routine focus on :
Social
Relationships
ability
to
use
problem-solving
skills in a variety of
social contexts
•

Portfolio

Baseline
observation:
Learners will inventing a new animal during the daily
as a result of mixing jungle, pets routine (focus on
and farm animals.(e.g elephanturtle) demonstrations of
skills in simulated
Students will be able to share and real contexts
information about their new animals. • Portfolio
Students will be able to create an
animal with different materials (e.g
plastilina, arcilla)

TASK: INVENTING AN ANIMAL

•
Bear, Giraffe, and I like the lion. This
is Big Elephant, monkey is funny
•

ASSESMENT

UNIT 12 MY ENTERPRISE
VALUES

-Decision-making
-Expressing ideas
-Describing

-They are entrepreneurs,
-I have Money,
-These are my products,
-They are consumers,
-We are sellers

Task: : MAKING MY PRODUCTS
Baseline
Students will create their products observation:
according to wants and needs
during the daily
routine focus on:
• Students will be able to Ability to use
interchange information among problem-solving
skills in a variety of
them about their products.
• students will be able to create social contexts;
their products using different behaviors.
kind of materials.
• Portfolio

Teach Children the Value of Money. I learn that the value of money is not coins or bills, but also is all my
effort in the work .

FINAL PROJECT: At the end of the term students will set up a business funny mall taking into account the

contents learned during the year as well as their needs and interests .

OVERALL EXPECTATIONS
This document contains learning expectations outlining knowledge and skills for the following 4
areas of learning in Pre-school:
Personal and Social Development: Self-Awareness and Self-Reliance, Social Relationships, Awareness of
Surroundings.
Language: Oral Communication, Reading, Understanding of Media Materials,
Enterprises skills :Resolving ( check) problems, inquiry skills (observing, questioning)
Aesthetic and creativity: Visual Arts, Music
By the end of pre-school, children will:
Demonstrate a sense of identity and a positive self-image what for?
Demonstrate a beginning understanding of the diversity in individuals, families, schools, and the wider
community
Demonstrate independence, self-regulation, and a willingness to take responsibility in learning and other
activities
Demonstrate an ability to use problem-solving skills in a variety of social contexts;
Work independently and/or cooperately to solve problems.
Identify and use social skills in play and other contexts.
Identify common occupations that occur within their immediate surroundings (bus driver, police officer,
firefighter, etc.).
Identify how children within the local community and around the world have needs in common and are also
unique as to languages, food, clothing, transportation and customs.

Communicate by talking and by listening and speaking to others for a variety of purposes and in a variety of
contexts.
Demonstrate understanding and critical awareness of a variety of written materials that are read by and with
the teacher.
Use reading strategies that are appropriate for beginning readers in order to make sense of a variety of written
materials

Demonstrate a beginning understanding and critical awareness of media texts.
Demonstrate an awareness of themselves as artists through engaging in activities in visual arts, music, drama,
and dance.
Demonstrate basic knowledge and skills gained through exposure to the arts and activities in the arts.
Use problem-solving strategies when experimenting with the skills, materials, processes, and techniques used
in the arts both individual and with others:
Express responses to a variety of art forms, including those from other cultures;
Communicate their ideas through various art forms.

